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ABSTRACT 
Ria Yunita. 2016. Improving Students’ Writing Ability in Narrative Text by Using 
Scrambled Pictures at Eight Grade Students of SMP PGRI 2 Karangmalang 
Sragen in the Academic Year 2015/2016. Thesis. English Education Department. 
Islamic Education and Teacher Training Faculty. 
Advisor: 1. Fithriyah Nurul Hidayati, M. Pd. 
Key words: Writing, Writing Ability, Narrative Text, Scrambled Pictures 
Based on the background of the research, objectives of the research are: 
1) How is the implementation of scrambled picture in order to improve students’ 
writing ability in narrative text at the eighth grade students of SMP PGRI 2 
Karangmalang Sragen in the academic year 2015/2016, 2) How the scrambled 
pictures improve students’ writing ability in narrative text at the eighth grade 
students of SMP PGRI 2   Karangmalang Sragen in the academic year 2015/2016. 
In this research, the researcher used classroom action research. The 
research was done through in two cycles at the eighth grade students of SMP 
PGRI 2 Karangmalang Sragen in the academic year 2015/2016 from January until 
June 2016. The research was held in the second semester of the eighth grade 
students of SMP PGRI 2 Karangmalang in the academic year 2015/2016. Each 
cycle consisted of three meetings. Each cycle consisted of: planning, action, 
observation, and reflection. Technique of collecting the data used test, observation 
and interview. The researcher analyzed the data both qualitatively and 
quantitatively. The researcher gave pre-test, test cycle 1 and test cycle 2 especially 
in narrative text to measure students’ writing ability. 
The result of the test showed that (1) the implementation of scrambled 
picture was trough three activities. They are pre activity, main activity and post 
activity. The students were divided into groups randomly by counted one by one 
then after that each group was given scrambled pictures of a narrative text then 
they arranged the pictures in good order after that they write the story. (2)there 
was improvement of the students’ writing ability in narrative text. The 
improvement could be seen from the mean score of the students’ pre-test was 
60.81 and the mean score of the students’ post-test I was 67.36 and posttest II was 
78,60 . The result of the mean score of the students’ post-test was higher if it was 
compared with from the mean score of the students’ pre-test. Thus it can be 
concluded that the students’ score was improved.  
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
   
 Language is a means of communication. People can communicate 
with each other by using language. As an international language, English 
has been used by most people from different nations around the world to 
express their ideas, thoughts and desire to communicate in spoken or in 
written forms. The importance of English as the key to the international 
communication and commerce makes it compulsory subject for students 
from the Junior High School up to the Senior High School (Aulia et all, 
2013). 
The language skill to be achieved is divided in to two parts of 
language function, namely, oral and written English as a means of 
communication. In this case listening and speaking are oral language; 
reading and writing are written language. However for the students writing 
is the most difficult language skill.      
 Writing is regarded as the most difficult and complicated skills. This 
is supported by Richards (1990:56), who says that learning to write well is a 
difficult and lengthy process, one that induces anxiety and frustration in 
many learners. Besides, the students should consider some aspects of 
writing such as grammar, mechanics, content, vocabulary, and organization 
when they write Harthfiel (1994:98). Therefore writing skill is not easy and 
complicated. 
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 Brown (2001:335) states that writing products are often the result of 
thinking, drafting, and revising procedures that require specialized skills, 
skills that are not every speaker develops naturally. The upshot of the 
compositional nature of writing pedagogy that focuses how to generate 
ideas, how to organize them coherently, how to use discourse makers and 
rhetorical conventions to put them cohesively into a written text, how to 
revise text for clearer meaning, how to edit text for appropriate grammar 
and how to produce a final product that include content, organization, 
vocabulary use, grammatical use, and mechanical considerations such as 
spelling and punctuation. So the teacher must create the subject interestingly 
that the students can study the subject easily. 
 Besides, the kinds of the text can also be important in teaching 
English in order to make the writing teaching successful. To select the 
appropriate texts, the teacher must consider the characteristics of the 
students, which directly related to the learning process. In teaching and 
learning process of writing, the teacher has an important role. John (1997, 
12) states that teacher’s role is to help students develop viable strategies for 
getting started (finding topics, generating ideas and information, focusing 
and planning, structure and procedure), for drafting, (encouraging multiple 
drafts of reading), for revising (adding, deleting, modifying and rearranging 
ideas), and for editing (attending to vocabulary, sentence, structure, 
grammar, and mechanics). 
   There are many media that can be used to teach writing, one of 
which is scrambled pictures. This teaching media is hoped to make the 
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students interested to read every time. Teaching with scrambled pictures 
was the innovation of teaching with just using pictures. In the teaching 
learning process, the teacher asked the students to arrange the scrambled 
pictures based on the story in the text in order to make correct story. This 
media was aimed to make the students become more active because between 
students and teachers could be able to create the more emotional 
relationship. Basically, this media means of communication to help 
transferring the message and give the power to the material presentation so 
it was understood easier and staying longer in the memory retention (Ria et 
all, 2013). 
Sumardiyanti (2010:50) states that Scrambled pictures as teaching 
media, it has an important role to create student’s creativity. Teaching media 
is part of integral in the educational system. There are many kinds of media 
that are used during the teaching learning process. The use of media must be 
based on most appropriate choice. Consequently, it can increase meaning 
and function to support the effectiveness and efficient in learning process.  
According to Nuryanto (2013:97), scrambled pictures are puzzle 
pictures that turn pictures into puzzles. It divides pictures into a specified 
number of pieces and then randomly pieces to pieces. The objective was to 
solve the puzzle by moving the pieces to the correct locations to form the 
image of the original picture. 
The benefits of using scramble for students learning who have 
difficulty in remembering a difficulty term to be reduces load and add 
creativity of students in developing an image into a well constructed story. 
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By using scramble picture the teacher gets direct experience in the 
implementation of learning and as a motivation boost the skills to choose a 
variety of learning strategies that can improve learning systems so as to 
provide the best service for learners. 
According to Flemming in Sarwono (2013:132) there are common 
modes of Writing narrative essay, evaluation essay, descriptive essay, 
comparison essay, persuasive essay or argumentative essay. They are very 
useful for the teacher to achieve the instructional goals of teaching learning 
process and can be interesting for the students. In this study the researcher 
tries to find out what the text that is really good for teaching writing. The 
researcher tries to find out how good the ability of the eighth grade students 
of junior high school in producing text or paragraph by learning narrative 
text. By using scrambled picture to learning narrative text for teaching 
writing, the students will be more interested and easy to study it because 
narrative text tells us about an interesting story that can make students enjoy 
reading. 
In teaching writing, the teacher of SMP PGRI 2   Karangmalang Sragen 
uses uninteresting media and only explains writing and writes in the 
whiteboard so the students are bored. However, there are enough facilities 
that support teaching and learning process more effective and attractive but 
the teacher rarely uses it. This school consists of many building for teaching 
learning process. It has good facilities to learn, for instance; the audio visual 
used in the language laboratory, the internet room, and complete books in 
the school library. In 2009, this school contributed in the English debate 
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Olympiad Sragen. In teaching English, the teacher’s creativity is very 
important. A verbal presentation all the time in the classroom will not be 
effective. Monotonous activities in teaching make students get bored and 
their attention will decrease. Therefore, any media is very helpful to support 
the teaching learning process. It can be used to enhance student interest and 
it will help to improve the retention of material given (Rahmaniah et all, 
2011) 
Based on the observation to the students of eighth in SMP PGRI 2  
Karangmalang Sragen, the researcher found some problems. First, they face 
some problems in selecting appropriate vocabulary, generating ideas, and 
making grammatical sentence. Second, the technique of the teacher in 
teaching English is monotonous. The teacher just asks the students to make 
sentences after giving the example. Moreover, the students sometimes 
complain when they were asked to write. They also have low motivation in 
writing. 
The explanation above is supported by the result of pre interview with 
the teacher of SMP PGRI 2 Karangmalang Sragen. She said that when the 
students were asked about writing, most of the students answer that writing 
is difficult. They are difficult using right grammar, making good paragraph, 
and confuse in using verb. The students were passive in receive the 
materials. 
Based on the problem arising in the classroom, the researcher believes 
that selecting a good method to teach English is very important, especially 
to improve students’ writing ability. The researcher assumes that using 
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scrambled picture will attract students’ interest and stimulate them to enjoy 
learning writing and improve the writing ability of the students. 
Some reasons why the researcher chose the topic “Improving students’ 
writing ability in narrative text by using scrambled picture media is 
scramble picture have some benefit. Learners who have difficulty in 
remembering a difficult term can be reduced. It also adds creativity of 
students in developing an image into a well-constructed story. Beside that 
the use of scramble picture might be more motivated the students to learn 
(Aen, 2010).There some writing text for Junior high school, but one of its, 
narrative texts are the most interesting one because it tells us about the story 
and experience that can make the students enjoy the class and fell the story.  
 Based on the explanation above, the researcher is interested in finding 
out the media of writing for Junior High School to increase their writing 
ability in narrative text through scrambled picture. The researcher wanted to 
conduct the research under the title Improving Students’ Writing Ability 
in Narrative Text by Using Scrambled Pictures at Eighth Grade 
Students of SMP PGRI 2   Karangmalang Sragen in the Academic Year 
2016/2017? 
B. Identification of the problems 
1. The implementation of scrambled picture in order to improve students’ 
writing ability in narrative text at the eighth grade students of SMP 
PGRI 2 Karangmalang Sragen in the academic year 2016/2017. 
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2. The scrambled pictures improve students’ writing ability in narrative 
text at the eighth grade students of SMP PGRI 2 Karangmalang Sragen 
in the academic year 2016/2017. 
3. The benefits of using scrambled picture media. 
4. The students of SMP PGRI 2 Karangmalang Sragen in the academic 
year 2016/2017were difficult in composing good pargraph. 
C. Limitation of the problem 
Based on the background of the study, it was important to limit the 
problem of the study. In the study, the problems were limited at the 
implementation of scrambled picture to teach writing ability in narrative text 
and how the scrambled picture improve students’ writing ability in narrative 
text at the eighth grade students of SMP PGRI 2 Karangmalang Sragen in 
the academic year 2016/2017.   
D. Problem Statement 
The problems in this study are stated as follows: 
1. How is the implementation of scrambled picture in order to improve 
students’ writing ability in narrative text at the eighth grade students of 
SMP PGRI 2 Karangmalang Sragen in the academic year 2016/2017? 
2. How the scrambled pictures improve students’ writing ability in 
narrative text at the eighth grade students of SMP PGRI 2   
Karangmalang Sragen in the academic year 2015/2016? 
E. The Objectives of The Study 
The objectives of the study are to describe the teaching and learning 
process of teaching writing and learn narrative text to the eighth grade 
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students of Junior high school. The objectives of the study can be stated as 
follows:  
1. To know the implementation of scrambled picture in order to improve 
students’ writing ability in narrative text at the eighth grade students of 
SMP PGRI 2 Karangmalang Sragen in the academic year 2016/2017. 
2. To know whether the use of scrambled picture can improve the 
students’ writing ability in narrative text at the eighth grade students of 
SMP PGRI 2 Karangmalang Sragen in the academic year 2016/2017. 
 
F. The Benefits of the Study 
The result of the study is expects to be able to give some contributions 
for the teachers, the students, and the researcher. The following are the 
significant contributions of the study:  
1. Theoretically 
This research is hoped to give theoretical contribution to the 
development of research on the implementation of scrambled picture to 
teach writing ability in narrative text. 
2. Practically 
a. For Teacher 
The result can be reach the English teacher knowledge about the 
implementation of scrambled picture to teach writing ability in 
narrative text and strength and weakness of writing ability in 
narrative text by using scrambled picture. 
b. For Students 
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The researcher hopes that the students more clever and active 
when joining the English class, doesn’t bored. 
c. For the researcher 
After the research finished, the researcher expects to get more 
information and the researcher hope more understanding about the 
implementation of scrambled picture to teach writing ability in 
narrative text and strength and weakness of writing ability in 
narrative text by using scrambled picture. 
 
G. Definition of the key terms 
From the topic of the research, the researcher gives definition about the 
choosing of variables and subject of the research as follows:  
1. Writing 
According to Meyers (2005: 2) states that writing is a way to 
produce language you do naturally when you speak. Writing is 
speaking to other on paper – or on a computer screen. Writing is also 
an action – a process of discovering and organizing your ideas, putting 
them on a paper and reshaping and revising them. In other words, 
Palmer (1994: 5) states that writing is recursive. It goes back and forth 
we plan a little, put words on paper, stop to plan when we want to say 
next, go back and change a sentence, or change our minds altogether. 
2. Writing Ability 
Jonah (2006:14) stated that writing is a series of activities going on 
and involve several phases, the preparatory phase, the content 
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development and review, as well as revisions or improvements posts, 
Jonas (2006:29) argues that writing can be used as an indirect means of 
communication to other to convey information. Activities is not easy 
to write because writing should be able to produce something new and 
can give you an idea or ideas to the reader through writing 
3. Narrative text 
According to Meyers (2005: 52) states that narrative is one of the 
most powerful ways of communicating with others. A good written 
story lets your reader response to some event in your life as if it were 
own. They not only understand the event, but they can almost feel it. 
The action, details, and dialogue put the readers in these seem and 
make it happen for them. 
4. Scrambled picture 
  According to Nuryanto (2013:32), scrambled pictures are puzzle 
pictures that turn pictures into puzzles. It divides pictures into a 
specified number of pieces and then randomly places to pieces. The 
objective was to solve the puzzle by moving the pieces to the correct 
locations to form the image of the original picture. Scrambled pictures 
are the medium to teach by explaining based on the pictures which are 
display randomly. In teaching narrative, here student arranged the 
scrambled pictures into good or correct chronological order based on 
the accompanied text which explaining the picture. 
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CHAPTER II 
THEORETICAL REVIEW 
Here the researcher discusses about some theories related to the study. The 
theories are the definition of writing, writing ability, the narrative text, media and 
scramble picture 
A. Definition of writing  
1. Review of Writing 
Writing is the most difficult subject in the school since the students 
have to produce a text by using English. They have to write about what 
they think in their mind and state it on a paper by using the correct 
procedure. Meyers (2005: 2) states that writing is a way to produce 
language you do naturally when you speak. Writing is speaking to other on 
paper – or on a computer screen. Writing is also an action – a process of 
discovering and organizing your ideas, putting them on a paper and 
reshaping and revising them. In other words, Palmer (1994: 5) states that 
writing is recursive. It goes back and forth we plan a little, put words on 
paper, stop to plan when we want to say next, go back and change a 
sentence, or change our minds altogether. 
Harmer (2004 : 86) states that writing is a process and that we write 
is often heavily influenced by constraints of genres, then these elements 
have to be present in learning activities. Boardman (2002: 11) states that 
writing is a continuous process of thinking and organizing, rethinking, and 
reorganizing. Writing is a powerful tool to organize overwhelming events 
11 
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and make them manageable. Writing is really a form of thinking using the 
written word. From the definitions above the researcher can conclude that 
writing is a way to produce language that comes from our thought. It is 
written on a paper or a computer screen. 
2. Steps in Writing 
Meyers (2005: 3 – 12) states that there are six steps to make a good 
writing, among others; 
a. Exploring Ideas 
Writing first involves discovering ideas. Before writing, let our 
mind explore freely. And then record those thoughts by writing on 
whatever you can. As in speaking, you must have something to say, a 
reason for saying it, and someone to say it to. 
1) Subject 
Before writing ask yourself, “what is the subject or the 
material want to write about and what do I know about it?” 
Choose a subject that you care about and know about (or can 
find out about). Then you will have something interesting to say, 
and you will say it more clearly and confidently. You must 
select and then narrow your subject from the general you will 
practice doing that in the exercise that follows. 
2) Purpose  
After deciding the subject, now ask yourself, “What is the 
purpose?” 
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Communicating always has a purpose: to persuade or to entertain 
or may be to do all three. You could inform, persuade or to 
entertain your classmate with example of odd incidents you have 
experienced at your job. 
3) Audience  
After deciding your subject and your purpose, ask 
yourself, “Who is the audience?” To answer to that question will 
determine what you say about your subject and what the purpose 
you hope to achieve. You may need to provide a lot of evidence 
to persuade a reader who does not agree with your opinion, but 
provide far less for someone who tends to agree with you. 
b. Pre Writing 
The second step of the writing process involves writing your 
thoughts on paper or on the computer. Don‟t worry about making 
mistakes because you will probably change your mind and your 
wording later anyway. This step is called pre writing. It is a time to 
relax, to write quickly and to begin organizing your thoughts. 
1) Brainstorming 
One way to capture your thought is by brainstorming, or 
listing thoughts as they come to you. You might brainstorm a 
second or third time to generate more ideas. 
2) Clustering 
14 
 
In clustering, you write your subject in the middle of the 
page and then circle it. You write related ideas around the 
circle as they occur to you. Then you circle the ideas and 
connect them to your subject circle. These related ideas are 
like branches. 
3) Free Writing  
Another way to get started is free writing. You simply 
write about the subject without worrying about sentence, 
structure, spelling, logic and grammar. Writing as you would 
speak so you can get your ideas down fast. 
c. Organizing 
After you have put your ideas into words, you can begin to 
organize them. This process involves selecting, subtracting, and 
adding. Think again about your purpose and audience what goal 
does you want to accomplish – to inform, persuade, or entertain? 
What point do you want to make? And what should you tell your 
readers so that you can accomplish those goals? 
According to Meyers (2005: 5-6) returned to pre writing and 
do the following: 
1) Underline or highlight best ideas in your brainstorming list, 
putting related ideas together. Add to the as more ideas occur 
to you and remove or ignore the parts that are not related to 
your choices. 
15 
 
2) Choose the part of the clustering diagram that has the best 
ideas. Do a second clustering diagram that explores those ideas 
in greater detail. Ignore the parts of the original diagram that 
are not related to your choice. 
3) Circle or highlight the best parts of your free writing. Do a 
second even a third free writing on them, Ignore the parts of 
each free writings that are not related to your choice. And 
focus more specifically on your subject and add more details. 
d. Writing the First Draft 
After ooutlining, selecting, subtracting and adding, the writer 
can make an informal outline. According Meyers (2005: 6) you 
have done some pre writing, selected your best ideas, expanded on 
them, and arranged them in some reasonable order. Now you can 
begin the first draft of your paragraph. Don‟t worry about being 
perfect, so write fast as if you were speaking to your readers. 
Something about before you writes in 
1) Write fast by hand or by computer 
2) Use only one side of the paper 
3) Leave wide margins and double space to make room for 
changes. 
4) Save your work every five or ten minutes on the computer.  
e. Revising the Draft 
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According to Meyers (2005:8) Revising is among the most 
important steps in writing, especially for people who write in a 
second language. Revising means improving what you have already 
written. When your revise, you examine how well you first draft 
make its point and achieves its purpose for its audience. That may 
require rearranging ideas, developing ideas further, cut out ideas that 
do not support your point, and changing the wording of your 
sentences. These are some tips for revising:  
1) Make notes in the margins or write new material on separate 
sheet of paper. 
2) Circle words you think you misspelled or will want to change 
later 
3) Tape or staple additions where you want them to go. 
4) On the computer, use cut and paste or insert commands to 
move things around. 
5) Print out a double space copy for revisions: slow down and 
revise in pencil.  
f. Producing the Final Copy 
According to Meyers (2005:203) producing the final copy. 
There are two steps in producing the final copy, they are: 
1) Editing 
After you have revised your paragraph, you can edit your 
work. Check in carefully. Focus on grammar, words choice, 
17 
 
verb forms, punctuation, and spelling. Read the paper more 
than once. Copy it over or print it our again with all your 
corrections. This draft should be net and should represent your 
best effort.  
2) Proofreading  
The final stage in the revision process is proofreading. 
That means carefully reading your draft more than once to 
check that the revisions and editorial changes were made 
correctly.  
B. Writing ability  
According to Tarigan (1985:5) writing is productive skills for writing 
an indirect communication and the character is very different from that 
expressed by speaking directly, therefore writing is included an ability, 
according to Harmer (2001:79) writing is a form of communication to deliver 
thought or to express feeling through written form. 
Suparno, Jonah (2006:14) argues that writing is a series of activities 
going on and involve several phases, the preparatory phase, the content 
development and review, as well as revisions or improvements posts, Jonas 
(2006:29) argues that writing can be used as an indirect means of 
communication to other to convey information. Activities is not easy to write 
because writing should be able to produce something new and can give you 
an idea or ideas to the reader through writing. Another definition of writing is 
proposed by nation (2009:112) who states that writing is an activity that can 
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usefully be prefers for by work in other skills of listening, speaking, and 
reading. This preparation can make it possible for words that have been use 
receptively to come into productive use. 
In writing, there are some aspects that have to be considered. Brown 
(2001) stated that there micro skills of writing are as follows:  
1. Produce graphemes and orthographic patterns of English 
2. Produce writing at an efficient rate of speed to suit the purpose  
3. Produce an acceptable core of words and use appropriate word order 
patterns 
4. Use acceptable grammatical systems (e.g. tense, agreement, pluralization), 
patterns and rules;  
5. Express a particular meaning in different grammatical forms; and Use 
cohesive devices in written discourse.  
While Brown (2001) states that the macro-skill of writing: 
1. Use the rhetorical forms and conventions of written discourse; 
2. Appropriately accomplish the communicative functions of written texts 
according to form and purpose 
3. Convey links and connections between events, and communicate such 
relations as main idea, supporting idea, new information, given 
information, generalization, and exemplification 
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4. Distinguish between literal and implied meanings when writing; 
5. Correctly convey culturally specific references in the context of the written 
text 
6. Develop and use a battery of writing strategies,such as accurately 
assessing the audience‟s interpretation, using pre-writing devices, writing 
with fluency in the first draft, using paraphrases and synonyms, soliciting 
peer and instructor feedback, and using feedback for revising and editing.  
 
C. Teaching Writing 
Kimble and Garmezy in Brown (2000:7) state that learning is a 
permanent process of the change in behavioral tendency and a result of 
reinforced practice. From the previous quotation, we can infer that 
teaching is not just a simple transferring knowledge activity since it is 
aimed at the behavioral change. Therefore, teachers have to make sure that 
their students learn something beneficial that permanently will contribute 
to their future. Teachers are expected to realize their importance roles 
toward students‟ development in learning, particularly in writing.  In 
relation to teacher‟s roles in the process of writing, Harmer (2004:41) also 
purposed some tasks that the teachers must perform before during, and 
after the process of writing. They are 1) demonstrating, 2) motivating and 
provoking, 3) supporting, 4) responding and 5) evaluating 
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To support his previous ideas on the tasks that must be performed by 
teachers, Harmer (2007:261-262) also mentions some additional 
information about teacher‟s roles in the teaching and learning process of 
writing. They will be explained as follows: 
1. Motivator 
When the students work on the writing tasks, the teacher must 
motivate them by creating the nice learning atmosphere, persuading 
them of usefulness of the activity, and encouraging them to create as 
much as efforts to achieve the optimal result. 
2.  Resource  
When the students are doing more extended writing tasks, the 
teacher must be ready to supply information and language needed by 
the students. Besides, the teacher must also ensure the students that 
he/she will be there to give them advice and suggestions in a 
constructive and tactful way. For example, in the process approach, 
the teacher facilitates the students‟ writing by providing input or 
stimulus.  
3. Feedback  
Provider being a feedback provider, a teacher should respond 
positively to the content of what the students have written. The 
feedback given to the students must be based on what they students 
need at their level of studies. 
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 To assess the students writing ability, scoring rubric is needed. In 
this study, the researcher uses the scoring rubric from Cohen (1994). The 
scoring rubric of writing can be seen in the table below. 
 
Scoring Rubric for Aspects of Writing  
 
Component 
of Writing 
Scale Indicator Qualification 
 
Content 5 Main ideas stated clearly and 
accurately,  change of opinion very 
clear  
Excellent 
 4 Main ideas stated fairly clearly and 
accurately, change of opinion relatively 
clear  
Good 
 3 Main ideas stated somewhat unclear or 
inaccurate, change of opinion statement 
somewhat weak 
Average 
 2 Main ideas stated not clear or accurate,  
change of opinion statement weak  
Poor  
 
 1 Main ideas stated not at all clear or  
accurate, change of opinion statement  
very weak  
Very poor 
 
Organization 5  Well organized and perfectly coherent  Excellent 
 4  Fairly well organized and generally 
coherent  
Good  
 3  
 
Loosely organized but main ideas clear,  
logical, but incomplete sequencing  
Average 
 2 Ideas disconnected, lacks logical 
sequencing  
Poor  
 1  No organization, incoherent  Very poor 
Vocabulary 5 Very effective choice of words and use 
of idioms and word forms  
Excellent  
 
 4  
 
Effective choice of words and use of  
idioms and word forms  
Good  
 
 3  
 
Adequate choice of words but some 
misuse of vocabulary, idioms and word 
forms 
Average  
 
 2  
 
Limited range, confused use of words, 
idioms and word forms  
Poor  
 
 1  Very limited range, very poor Very poor  
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 knowledge of words, idioms and word 
forms 
 
Grammar 5 No errors, full control of complex 
structure 
Excellent  
 4  
 
Almost no errors, good control of 
structure  
Good 
 3  Some errors, fair control of structure  Average  
 2  
 
Many errors, poor control of structure  Poor 
 1  Dominated by errors, no control of 
structure  
Very poor  
Mechanics 5  Mastery of spelling and punctuation  Excellent  
 4  Few errors in spelling and punctuation  Good  
 3 Fair number of spelling and punctuation 
errors  
Average  
 2 Frequent errors in spelling and 
punctuation  
Poor 
 1 No control over spelling and 
punctuation  
Very poor 
 
  
D.  Text Genres 
Duke et all (2012) state that there are five main types of writing; expository, 
descriptive, narrative, persuasive, and creative writing. 
1. Expository, is when the author intends to inform, explain, describe or 
define their subject to the reader. This is the most common type of 
writing that we will find in text book and online. An example of 
expository writing is “How to” articles, where the author is explaining 
how to build or to do something yourself. 
2. Descriptive, explain things in great detail by using a lot of great visual 
words to help you see the person, place or thing we are writing about. 
The descriptive writing guide focuses on making a written 
advertisement, reporting on an event, and describing person/ object. 
23 
 
3.  Narrative is very common novels, poetry and biographies. The narrative 
writing guide focuses on biographical, fictional, and personal writing. 
Persuasive, this type on the opinion of the writer or issue the writer is 
writing for. The persuasive writing guide focuses on writing opinion 
essays, problem- solution essays, and pro- con essays. 
4. Creative Writing, perhaps creative writing is the most fun type of 
writing. Creative writing is often thought provoking, entertaining and 
more interesting to read than say persuasive writing is. Short stories, 
poetry, novels and plays often fall into creative writing category. It does 
not necessarily need to follow any line of facts, just as it‟s interesting to 
read. 
Narration is the most powerful ways of communications with 
others. A good written story lets your readers respond to some event, but 
they can almost feel it. The action detailed, and dialogue put the readers 
in the scene and make it happened for them. Moreover, because 
narration often engages reader‟s emotion so powerfully it can play large 
role in other type of writing. 
To figure problems out, the researcher used narrative text in 
improving writing. Students can feel more relax in learning writing 
lesson and it will be easier for them to produce narrative texts. 
E. General Concept of Narrative Texts 
English must be learned as a second language that is the major 
language spoken in the community or the language of instruction in the 
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school where English is taught as a foreign language. To make the 
students feel enjoyable and pleasure in learning writing, teachers must 
select interesting writing text to teach writing. The researcher chose  
“Narrative Texts”, as the writing material. Meyers (2005: 52) states that 
narrative is one of the most powerful ways of communicating with 
others. A good written story lets your reader response to some event in 
your life as if it were own. They not only understand the event, but they 
can almost feel it. The action, details, and dialogue put the readers in 
these seem and make it happen for them. 
Moreover, Anderson (1997: 8) states that narrative is a piece of 
text tells a story and, in doing so, entertains or informs the reader or 
listener. Narrative story is a story tells us about something interesting 
that has purpose to amuse or entertain the readers. You are using 
narrative when you tell a friend about something interesting that happen 
to you at work or at school, when you tell someone a joke. Anderson 
(1997: 14) states that a good narrative uses wird to paint a picture in our 
mind of: 
a. what characters look like (their experience), 
b. where the action is taking place (the setting), 
c. How things are happening (the action). 
The characteristics of narrative texts among others: 
a. It tells us about a story of event or events. 
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b. The events are usually arranged in chronological order- that is, in 
the order in which they occurred in time. 
c. The narrator has a purpose in mind in telling the story. There are 
some points the narrator wishes to make, or some impression he or 
she wishes to convey to the reader. Therefore, the details of the 
narrative are carefully selected for purpose. 
According to Anderson (1997: 15) narration is telling a story.  A 
good story must have interesting content. It should tell us about an 
event your audience would find engaging. You might even thing of 
your narrative as a movie in which readers see people in action and 
hear them speak. Therefore, it should be detailed and clear, with even 
arranged in order in which they happened or in some other effective 
ways you should use for narrative that achieves all of the followings 
goals: 
a. It is unified, with al the action a developing central idea. 
b. It is interesting, it draws the writer into the action and makes them 
feel as if they are observing and listening to the events. 
c. It introduces the four WH question of a setting- who, what, where, 
and when- within the context of the action. 
d. It is coherent; transition indicates changes in time, location, and 
characters. 
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e. It begins at the beginning and ends atthe end. That is, the narrative 
follows a chronological order- with events happening in a time 
sequence. 
f. It builds towards a climax. This is the moment of most tension or 
surprise- a time when the ending is revealed or the importance of 
events becomes clear. 
The language features usually found in narrative texts are: 
a) specific characters 
b) time words that connect to tell when they occur 
c) Verbs to show the action that occur in the story. 
Descriptive words to portray the character and setting. Generic 
Structure of Narrative Texts 
According to Neo (2005: 2) states a narrative has a structure, a 
shape or a pattern. It can be represented graphically in this way. 
 
  
 
   
 
 
          
 
 
Climax 
Falling Action Rising Action 
Resolution Exposition 
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Diagram E.1 Neo Freitag triangle 
 
According to Neo (2005: 2) The idea of the Freitag triangle is to 
serve as a kind of blue print or map which can be used to guide us 
systematically writing.  
The Freitag triangle consists of: 
a. The exposition, it establishes the characters and situation. 
b. Rising action, it refers to a series of complication leads to the 
climax. 
c. The climax is the critical moment when problem/ conflicts demand 
something to be done about them. 
d. Falling action is the moment away from the highest peak of 
excitement. 
e. The resolution consists of the result or outcome.  
On the other hand, Anderson (1997: 8) states that the steps for 
constructing a narrative are: 
a. Orientation/ exposition 
The readers are introduced to the main characters and possibly 
some minor characters. Some indication is generally given of 
where the action is located and when it is taking place. 
b. Complication/ rising action 
The complication is pushed along by a serious of events, during 
which we usually expect some sort of complication or problem to 
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arise. It just would not be so interesting if something unexpected 
did not happen. This complication will involve the main characters 
and often serves to (temporally) toward them from reaching their 
goal. 
c. Sequence of event? Climax 
This is where the narrator tells how the character reacts to the 
complication. It includes their feeling and what they do. The event 
can be told in chronological order (the order in which they happen) 
or with flashback. The audients is given the narrator‟s point of 
view. 
d. Resolution/ falling action 
In this part, the implication may be resolved for better or worse, 
but it is rarely left completely unresolved (although this is of 
course possible in certain of narrative which leaves us wondering 
„How did it end”?) 
e. Reorientation 
It is an optional closure of event 
F. Types of Narrative Texts 
 According to Neo (2005: 58) There many different types of narrative 
texts, among others: 
a. Humor 
A humorous narrative is one of that aims to make audience 
laugh as a part of telling story. Here is typical structure: 
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1) Orientation: the narrator tells the funny characters names in 
unusual Setting. 
2) Complication: in this part, something crazy happen. 
3) Sequence of event: there are many imaginative ideas here funny 
things Said by characters and extraordinary things happening to 
ordinary people. 
Resolution: All‟s well that end well. 
b. Romance 
The romance narrative typically tells of two lovers who 
overcome difficulties to end up together. Here are the usual 
features: 
1) Orientation: it contains hunk male and female who is looking for 
Love, exotic setting, sun set, beaches, and moonlight. 
2). Complication: boy meets girl. 
3) Sequence of event: it contains the development relationship, 
jealously, love, hurt, pain, warm, sharing, and overcoming 
problems. 
4)  Resolution: boy gets girl, marry and live happy ever after. 
c. Folklore 
Folklore is the traditional art, literature, knowledge, and 
practice that is disseminated largely through oral communication 
and behavioral example. Every group with a sense of its own 
identity shares, as a central part of that identity, folk traditions–the 
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things that people traditionally believe (planting practices, family 
traditions, and other elements of worldview), do (dance, make 
music, sew clothing), know (how to build an irrigation dam, how to 
nurse an ailment, how to prepare barbecue), make (architecture, art, 
craft), and say (personal experience stories, riddles, song lyrics). 
As these examples indicate, in most instances there is no hard-and-
fast separation of these categories, whether in everyday life or in 
folklorists‟ work. 
d. Myths 
Myth is Religious stories that explain how the world and humanity 
developed into their present form. Myths are considered to be true 
among the people who develop them.   
G. Technique in Teaching Narrative 
According to John (1997: 27) the writing of narrative as an 
activity can be down into four separate parts. Each of these four parts 
will be single paragraph. The paragraph should be arranged as follows: 
a. The first paragraph should tell something about the job. What kind 
of work were you doing? Where was the work performed? What 
were your working conditions like? 
b. The second paragraph should describe the conflict. What was its 
source? Was it a conflict over two different attitudes toward work, 
two different ways of doing the same job, two different 
personalities? 
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c. The third paragraph should tell how the conflict was resolved. Was 
it resolved fairly or unfairly, by whom? 
d. The fourth paragraph should give the moral of the story. What did 
you learn from the experience? Were you able to apply what you 
learned to other experiences in your life?  
H. Media 
Gerlach and Ely (2010:231) states that media is any person, material 
or event that establishes conditions which learners or students to acquire 
knowledge, skill and attitude.  
Gerlach and Elly(2010:231) classify several medias of teaching in 
six general categories. They are: 
1. Still picture  
Still picture consist of photographs of any object or even which 
may be larger or smaller than the object or even it represent. 
2. Audio recording 
 Recordings are made are magnetic tape, disc, and motion picture 
sound track. These are reproductions of actual events or sound track. 
3. Motion picture 
 A motion picture is a moving image in color or black and white 
produced from live action or from graphic representations 
4. Television 
 This category includes all types of audio video electronic 
distribution system that eventually appear on television monitor. 
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5.  Real things, Simulation, and Models  
This category includes people, events, objects and 
demonstrations. Real thing, as contrasted with other media, are not 
substitutes for the actual object or event. They are in fact, life itself, 
often in its natural setting. Simulation is the replication of real 
situations, which has been designed top, be as near the actual event or 
process as possible. Many media, including the computers, tape 
recordings, and motion picture can be used for simulation. A model is 
replica or representation of reality. It is often in scale and may be 
miniature, exact size or an enlargement. 
6. Programmed and Computers-assisted Instruction  
Programs are sequences of information (verbal, visual, audio) 
which are designed to elicit predetermined responses. The most 
common examples are programmed textbooks or instructional 
programs prepared for computer. 
I. Scramble picture  
According to Nuryanto (2013:32), scrambled pictures are puzzle 
pictures that turn pictures into puzzles. It divides pictures into a specified 
number of pieces and then randomly pieces to pieces. The objective was to 
solve the puzzle by moving the pieces to the correct locations to form the 
image of the original picture. Scrambled pictures are the medium to teach 
by explaining based on the pictures which are display randomly. In 
teaching narrative, here student arranged the scrambled pictures into good 
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or correct chronological order based on the accompanied text which 
explaining the picture. 
According to Bakhrudin in Giyoto (2013:78) Scramble is a media of 
teaching by sharing images randomized, students are expected to sort the 
images are then tells a story of what the rest of the apartment.  
Suparno (2008:68) Scramble used for these types of games children 
who are training development and improvement of vocabulary thinking 
insights. In accordance with the nature of the answer scramble consists of 
various forms namely: 
1. Scramble word, which is a game to arrange the words and letters that 
have confounded located so as to form a certain word that means for 
example: 
S-d-n-t-s-t-e-u = students 
U-c-r-t-s-e-u-t-r = structure 
2. Scramble sentence: construct a sentence that is a game of random 
words. Logical form of the sentence should be, meaningful, accurate, 
and true.  
3.  Scramble discourse: namely a game formulate logical discourse based 
random sentences. The result of the arrangement should be logical, 
meaningful. 
4. Scramble the picture: namely a preparation game image of the image 
in random. scrambled image is divided into two kinds of 
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a. Scramble a random drawing (puzzle): namely a preparation game 
image of a picture is cut into pieces, then students put together the 
pieces into a good image. 
b. Scramble the picture: namely preparation game images at 
scramble. And then Students put these images into a good image 
and form a story. 
Based on the above, it can be concluded that scrambled picture is a 
media that is shaped scramble game random words, sentences, paragraphs 
and images. Cooperative learning scramble method is a method that uses 
an emphasis exercises in the form of the game is done in groups. In this 
learning method is need for cooperation among members of the group to 
help each group of your friends can think critically so that it can be easier 
to search for problem solving. This game method is expected to spur 
students' interest in learning English reading comprehension. 
1. Procedures (steps) Learning with Scramble picture 
According Bakhrudin in Giyoto (2013:52) Cooperative 
learning method by using scramble picture, have in common with 
other cooperative learning model, which students were randomly 
based on the ability of high, medium, and low, or if possible, members 
of the group are from racial, cultural, ethnic, gender different. 
Scramble cooperative learning model can be applied a teacher with 
the following steps: 
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a. Teachers prepare an image, then remove the images contained in 
the story into a story. 
b. Students in each group work on the problems and search for 
images for image matching arrangement previously had been in a 
random drawing in such a way. 
c. Students are required to be able to compose images answers that 
have been available in the allotted time. After completion of work 
on the problems, the results of student work collected and carried  
d. Based on some of the above it can be concluded learning by using 
scramble picture requires creativity and cooperation of the 
students in the group. This method gives a little touch of the game 
random pictures, hoping to attract the attention of students. 
2. Benefits of Using Scramble For Scramble picture: 
According to Kurotul Aen (2010:24)  
a. Learners who have difficulty in remembering a difficult term to 
be reduced load. 
b. Add creativity of students in developing an image into a well-
constructed story. 
c. Learners are more motivated to learn. 
d. Improve the ability to work together and socialize. 
For the teacher: 
a. Gets direct experience in the implementation of learning. 
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b. As a motivation boost the skills to choose a variety of learning 
strategies that can improve learning systems so as to provide the 
best service for learners. 
c. Teachers can even create a pleasant atmosphere of the classroom 
environment but still serious. 
3. Advantages and Disadvantages Scramble  
Advantages and disadvantages scramble according to Hornby 
(1995:175) is  
a. Excess  
Each member of the group responsible for everything that is 
done in a group, each member should know that all members of 
the group have the same goal, each member of the group must 
divide the tasks and responsibilities equally among the members 
of the group, each member of the group will be charged 
evaluation, each member of the group shared leadership and 
requires skill to learn together during the learning process, and 
each member of the group will be asked to account for the 
material being handled on an individual basis in cooperative 
groups, so that in this technique, each student no silent because 
each individual in the group given responsibility for the success of 
the group. 
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1) The method of this study will allow students to learn while 
playing. They can be recreation and learning and thinking, 
learn something relaxed and not make it stress or depressed. 
2) In addition to causing excitement and train certain skills, 
scramble also can foster a sense of solidarity within the group. 
3) Materials provided by one of the methods of this game are 
usually impressive and hard to forget. 
4)  The competitive nature in this method can encourage students 
studying to advance. 
b. Shortage 
1) Learning is sometimes difficult to plan, therefore collided 
with the student in the learning habits. 
2) Sometimes in implementing it, take a long time so that the 
teacher is difficult to adjust to the specified time. 
3) During the learning success criteria determined by the 
student's ability to master the subject matter, then it would be 
difficult to study in implementasikann by the teacher. 
4) Method of games like this usually leads to noise. This is 
clearly going to disturb adjacent classes. 
J. Previous Study 
The researcher will describe some works which are relevant to this 
thesis to make the thesis arrangement easier. The thesis entitled “the 
effectiveness of using scrambled pictures to improve the students ability in 
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speaking narrative text ( an experimental study at the tenth grade students 
of SMK Bhakti Kencana Subah Batang in the academic year of 
2010/2011) by Khurotul Aen (063411055) From Faculty of Tarbiyah Wali 
Songo State Institut for Islamic studies Semarang 2010. She studied about 
the effectiveness of using scrambled pictures to improve the students‟ 
ability in speaking narrative text.  
The other research about scramble picture is implementing 
scrambled pictures to improve writing narrative text of the tenth grade 
students of SMA Islam Raudlotut Tholibin Bungo Wedung Demak in 
academic year 2013/2014 by Lailatuln Yatimah from Muria university 
Kudus. The subject of the research is thirty seven students of SMA Islam. 
The objective of her research is to describe the implementation of 
scramble picture on teaching the narrative text and to know the result of 
the students after the implementation of the scramble picture. The research 
finding show that the score of the students increase 75.5%. In conclusion 
scramble picture is good for teaching narrative text. The research design of 
her research is descriptive qualitative while the researcher used class room 
action research (CAR).  
Another application of scrambled media is scrambled sentences in 
improving writing skill of the eighth grade students of SMPN 3 
Amplapura by Eva Novia Krisna Kamadeni from English education study 
program faculty of teacher training and education Mahasaraswati 
Denpasar University Denpasar 2014. The purpose of the study is to find 
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out the improvement of writing skill of the students of SMP N 3 Amlapura 
by using scramble sentence. The total participant of the research is thirty 
students consist of sixteen females and fourteen males. The research 
instrument of the research is test, and questionnaire.  The research findings 
of the study is the application of scramble sentence could improve the 
eighth grade students of SMPN 3 Amplapura. Her research has the 
similarities and different with the researcher study. The similarities is the 
design of the research both the researchers uses classroom action research 
(CAR) and the field of the study both investigate in English writing skill 
and the genre of the text is narrative.  While the different is the participant 
the research took student from SMA while Eva‟s researched took students 
of SMP as her subject of research. Beside that Eva‟s researched scrambled 
improving by using scramble sentence while the researcher scramble 
picture. 
 
K. Rationale 
Writing plays important rule in learning English. Teaching writing 
in junior High School is aimed to make the students more expressive to 
take out their ideas in written form by using appropriate language variation 
fluently and accurately in interaction or monologue in the form of 
descriptive, narrative, procedure and report etc. Especially for the eighth 
grade, it is limited on narrative, descriptive, and recount. 
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In the process of writing descriptive text, the eighth grade students 
of SMP PGRI 2 Karangmalang Sragen in the academic year 2016/2017 
still face some problems. They still have difficult in exploring and 
expressing ideas and they difficult on how to start writing. Sometimes, the 
students were stuck in a point and couldn‟t continue their writing. Besides, 
the students are not so interested in joining English class. Those are caused 
by some factors such as: the students‟ low understanding about English 
and the teacher technique in teaching English which tends monotone, often 
use text book, and done without any media. 
To overcome the problems above, the researcher used scrambled 
picture as a media for generating ideas in students writing. Scrambled 
picture is a media of teaching by sharing images randomized, students are 
expected to sort the images are then tells a story of what the rest of the 
apartment. Scramble used for these types of games children who are 
training development and improvement of vocabulary thinking insights. 
Scrambled picture needs for cooperation among members of the group to 
help each group member think critically so that it can be easier to search 
for problem solving. It is expected to spur students' interest in learning 
English writing. Beside that learners who have difficulty in remembering a 
difficult term to can be reduced load. It also add creativity of students in 
developing an image into a well-constructed story. Moreover learners are 
more motivated to learn. If the learner are more motivated to learn they 
will improve their ability in writing naratie text. 
41 
 
From the definitions above, it can be assumed that scrambled 
picture can improve the students‟ writing ability in narrative text at the 
eighth grade students of SMP PGRI 2 Karangmalang Sragen in the 
academic year 2016/2017. 
L. Action Hypothesis 
Based on the theory above, the hypothesis of this research can be 
formulated as follows: scrambled picture can improve the students‟ writing 
ability that scrambled picture can improve the students‟ writing ability in 
narrative text at the eighth grade students of SMP PGRI 2 Karangmalang 
Sragen in the academic year 2016/2017. 
. 
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 CHAPTER III 
RESEARCH METHODOLOGY 
This chapter gives research methodology involving: research design, 
subject of the research, procedure of the research, techniques of collecting data, 
and technique of analyzing data. 
A. The Research  Design 
The research design of “improving students’ writing ability in 
narrative text by using scramble pictures at eghth grade students of SMP  
PGRI 2 Karangmalang Sragen in the academic year 2016/2017” is Classroom 
Action Research (CAR). CAR is suitable with this research, because this case 
study is related to field study. 
Many of experts defined about classroom action research. According 
to Nunan (1992:17),’Action research is a form of research which is becoming 
increasingly significant in language education. A distinctive feature of action 
research is that those affected by planned changes have the primary 
responsibility for deciding on course of critically informed action which seems 
likely to lead to improvement and for evaluating the results of strategies tried 
out in practice. 
Kemmis and McTaggart in Nunan (1992:17) state that there are three 
characteristics of the action research. Firstly, the action research in carried out 
by practicer rather than outside researchers. Secondly, the kind of the research 
is collaborative, and thirdly the research is aimed at changing things. 
Another definition comes from Mills (2000: 5) who defines that: action 
research is a systematic inquiry done by teacher or other individuals in 
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teaching or learning environment together information about and subsequently 
improve the ways particular school operate, how they teach, and how well 
their students learn. Besides that, McKay in Ngadiso (2007: 20) states that 
educators involved in action research think about a specific group in a 
particular setting with the main goal of finding better ways to do their job. 
According to Burns (2009:2) in action research, a teacher becomes an 
investigator or explorer of his or her personal teaching context, while at the 
same time being one of the participants in it”. One of the main aims of action 
research is to identify a problematic situation or issue that the participant who 
may include teachers, students, managers, administrators, or even parents 
consider worth looking into more deeply and systematically. The term 
problematic does not mean that the teacher is an incompetent teacher. 
However, there are gaps between what is actually happening and what would 
ideally like to see happening. 
According to Arikunto et al. (2008:57), Classroom Action Research is 
a research that is done by a teacher, collaborate with the researcher (or teacher, 
itself as a researcher) in a class or in a school that the teacher teaches to 
improve process and practice learning. Moreover, Arikunto et al. (2008:105) 
says that: 
1. Classroom action research is an approach to improve education by doing a 
change towards the better result education and learning process. 
2. Classroom action research is a participatory, to involve people who do 
activity to improve their practice. 
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3. Classroom action research is developed through self-reflective spiral; a 
spiral of cycles of planning acting, observing, reflecting, the re-planning. 
4. Classroom action research is collaborative, to involve participant to 
integrate in learning process and to develop understanding in action. 
This action research had two cycles. Each cycle has different 
purposes. The first was planning, observing, and reflecting. Then, the second 
revised the first cycle. This is stated by Kemmis and McTaggart in Koshy 
(2005:4) that there is, at least, two cycles in Action Research; the first cycle 
involves the major steps of planning, action, observation and reflection. Then, 
the second cycle is revising the first cycle. Planning is the step of creating plan 
to observe and record the classroom activity. Action is the step of 
implementing the plan. Observation is the steps of recording the classroom 
activities. And then, reflection is revising a classroom activity from what the 
researcher plan first. 
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B. Research Setting  
1. The place of The Research   
This research was held in junior high school PGRI 1 Karangmalang 
that is located on Jl Cemara 22, Plumbungan, Karang Malang, Sragen 
57222, phone number: 0271-891802. This school consists of many 
building for teaching learning process. It has good facilities to learn, for 
instance; audio visual used in the language laboratory, the internet room, 
and complete books in the school library. It has 33 teachers who teach 15 
classes which have about 33 students for each. 
The school location which near from the main street, it has 
atmosphere to learn because the location is large and surrounded by the 
high and big gate that prevents the noise from outside the area. 
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2. Time of The Research 
The research was conducted at eighth grade students of SMP PGRI 2 is 
VIII A of SMP PGRI 2 Karangmalang Sragen in academic year 
2015/2016. The class was VIII A that consists of 33 students. There are 11 
male students and 22 female students. The research was held in May 2016. 
The detail research schedule is in the following table. 
Table 2.1 Schedule of the Research 
No Activities 
DATE 
MAY 
Week 
1 
Week 
2 
Week 
3 
 
Week 
4 
1 Pre-research 
a. Interview to 
the teacher 
b. Interview to 
the students 
    
2 Cycle 1 
First meeting 
    
3 Second meeting     
4 Post test 1     
5 Cycle 2 
First meeting 
    
6 Second meeting     
7 Post test 1     
 
C. Subject of The Study  
The research was conducted in SMP PGRI 2 Karangmalang Sragen in 
academic year 2015/2016 especially class was VIII A that consist of 33 
students. There are 11 male students and 22 female students. The 
characteristics of student were Indonesian native in school who attained the 
age around 14 years old. The researcher held the research in this school 
because the mean score of final examination was decrease. The researcher 
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selected the eighth grades students based on the English teacher suggestion. 
The result of the English teacher’s interview shown the writing score of this 
class was still lower than the other classes. Based on the pre-test writing score 
from the teacher, there were thirty one students in VIII A that got mean score 
60.8, highest score 70 and lower score 55. There were twelve students who 
achieve score under the minimum standard.  
In addition, according to the English teacher Mr. Sutarto, S.Pd, the 
eighth grades students have some problems in writing, including: lack 
vocabularies, spelling word, unrecognizing the words and the students have 
low motivation in writing activity. Explaining the material using textbook and 
students’ worksheet make the students felt bored. 
D. Procedure of The Research 
There are four steps in classroom action research, namely: plan, action, 
observation, and reflection by Hopkins in Arikunto et al. (2008:105). The 
procedures of classroom action research in this research are as follows: 
1. Identifying the problem 
The researcher in this research identifies the problem. The problem 
refers to the students’ difficulties to understand writing. They have some 
problems as follows: (1) students are difficult to understand the meaning 
of the passage cause of lack of vocabularies; (2) students have difficulty in 
finding detained information of the text; (3) students have difficulty in 
writing text. In identifying the problems, the researcher use observation, 
interview and test. 
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a. Observation  
The researcher did an observation in the teaching learning 
process to know the students’ attitude and motivation toward English 
lesson. According Wallace (1998: 106) states that the real observation 
is observation and analysis as the teaching learning actually happens 
by using any electronic means of recalling the data. It was done by 
making checklist or simply taking notes. Moreover, observation is 
ways of finding out more about students’ behavior, and students’ 
activities during the teaching learning process dealing with the 
students writing ability, the interaction among the students, the 
students toward the teacher, and classroom situation in writing class.  
b. Interview  
The researcher did an interview to the teacher and the students 
to know the problem that the students’ face during the teaching 
learning process. Moreover, the researcher asked the students’ writing 
scores for the document. 
c. Test 
The researcher gave a test to the students to know the students 
writing ability with scramble picture. 
2. Carrying out the real action research 
a. Planning 
Based on the result of problem identification, the researcher 
decided to use scramble picture in teaching writing. In this step, the 
teacher prepared everything to the action that would be implemented in 
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the classroom. Here, the teacher made a lesson plan dealing with 
material, media, time schedule and prepare test. 
b. Implementing  
In this step, researcher implemented the activities of teaching 
scramble picture in the lesson plan. The researcher implemented the 
teaching learning activity using scramble picture in two cycles to teach 
writing text focused on narrative text. The researcher conducted two 
cycles in this research. The first cycle consists of three meeting and 
second cycle consists of two meeting, the step implementation stages 
were divided into three sections. These are opening section, main 
activity section which cover pre-test, whilst writing and post-test and 
closing section. It would implement the scramble picture as a learning 
media in teaching writing. In implementing the scramble picture, the 
students have to hand and write narrative text the story with a scramble 
picture on the letter. 
c. Observing the action 
In this step, the researcher observed the activities which are 
happening during the teaching and learning process. The researcher 
shared all of the teaching and learning process to the English teacher, 
Mr Sutarto S.Pd as a collaborator and Mr. Ratman as an observer to 
helped the researcher implements scramble picture on teaching writing 
and helped the researcher to observe all of the activities happening in 
the writing activity. The researcher wrote notes and took pictures relate 
to the teaching learning process. The researcher gave test or exercise to 
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evaluate the students’ score achievement after implementing talking 
book there are improvements or not. It is also to check teachers’ 
interview and value how is teaching method that used by the teacher. 
d. Reflecting  
In this phase, the researcher evaluated data processing or 
analyzing which is acquired during teaching learning process. The 
researcher evaluated the process and the results of teaching by using 
scramble picture. Through the observation, the researcher evaluated 
whether scramble picture improve the students’ writing text or not. 
Based on this reflecting, the researcher determined the problems’ 
solving on the planning for the next cycle. 
3. Doing Evaluation 
When the whole teaching process has been done, the researcher 
prepares a test. After that the researcher analyzes the test. By analyzing the 
result, the researcher could find whether there was improvement of 
students’ writing ability or not after implementing the learning scramble 
picture. 
E. The Technique of Collecting Data 
To collect data accurately, some methods were used by the researcher, 
they were: 
1. Observation  
In this research, the observation is used to collect the data. It is a 
technique of collecting the data by closely watching and noticing classroom 
events or happenings, or interaction, either as a participant in the classroom 
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or as an observer of another teacher’s observation. In this research, the 
researcher also used real time observation. Wallace (1998: 106) states that 
the real observation is observation and analysis as the teaching learning 
actually happens by using any electronic means of recalling the data and it 
will be done by making checklist or simply taking notes. 
In this study, the researcher was teacher who taught English using 
scrambled picture and an active student in which in this research the teacher 
did observation by herself as a researcher. The researcher observes the 
students activities while teaching learning process occur. It was very 
important not only to know their own feelings about the English learning 
but also how the students thought about their teacher. 
The researcher made collaborative efforts with Mr. Sutarto S.Pd, to 
explore teaching possibilities by observing all of the students’ activities and 
situation during the English teaching-learning process students writing 
ability in narrative text by using scrambled picture. The function of 
collaborator here was to evaluate the teacher’s teaching, offer suggestion on 
the best way to teach, and help her to create students’ motivation in 
learning English. In other words, Mr. Sutarto S.Pd does the active 
participant who gave the big contribution for every step of the research. 
2. Interview 
According to Bugin (2007), interview is the process of gaining 
information by giving question. The researcher conducted interview from 
pre-research. The researcher made interview to the teacher and the 
students. In the pre-research, the researcher interviews the English teacher 
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of eighth grade SMP PGRI 2 Mr. Sutarto S.Pd in order to know the 
teaching and learning process. The researcher also interviewed some 
students to know what the problems faced by the students in the process 
teaching and learning in narrative text. 
3. Test 
 As stated by Brown (1994: 252), test is method of measuring a 
person’s ability or knowledge in a given area the researcher used written 
test to measure the students’ achievement in writing text. The researcher 
gave pretest and posttest in order to know the students’ writing ability in 
narrative text by using scrambled picture. Its aim is to know whether the 
students’ scrambled pictures improves or not. 
4. Document  
Documentation was data obtained from the writing test. The researcher 
required the score of the students from the teacher. This written data is used 
to know the ability of the students before implementing scramble picture in 
classroom. The data score is used to compare between pre-test and post test, 
therefore the researcher know the students’ improvement teaching using 
scramble picture. 
F. Technique of Analyzing Data 
After the data were collected, the researcher used two techniques to 
analyze the data obtained. In order to know the significance of the process, 
mainly in the implementation of the action, the researcher used documentation. 
Furthermore, the researcher tried to interpret the data. Here, the researcher 
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analyze the data both qualitatively and quantitatively. The data were analyzed 
by adapting the process of analyzing data by Burns (1999:157). 
1. Assembling the data 
This step was to assemble the data that would be collected during the 
research including journal entries, questionnaires and other. Here the 
process was done from the beginning until the end of the research. The 
researcher gained the data from observation, interview, document and test. 
There are two kinds of data that the researcher takes: qualitative and 
quantitative data.  
The qualitative data were collected using some techniques, namely: 
interview, document and observation,. The quantitative data of the research 
were collected by tests: pretest and post test.The test was used to know 
whether the use of scramble picture can improve the students’ writing 
ability in narrative text. This action research had two cycles. Each cycle has 
different purposes. The first was planning, observing, and reflecting. Then, 
the second revised the first cycle. This is stated by Kemmis and McTaggart 
in Koshy (2005:4) that there is, at least, two cycles in Action Research. The 
researcher done pre test and post test in each cycle. 
2. Coding the data 
This process was removing the larger number of data that was collected 
to more manageable of concepts, themes or types. Early in the study, the 
researcher will begin to scan recorded data and to develop categories of 
phenomena. These categories are usually called codes. They enable the 
researcher to manage data by labeling, storing, and retrieving it according to 
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the codes. Of course, the codes created depend on the study, setting, 
participants, and research questions, because the codes are the researchers' 
way of beginning to get at the meaning of the data.  
Miles and Huberman (1994) suggest that data can be coded 
descriptively or interpretively. Unlike some authors, they suggest creating 
an initial "start list" (p. 58) of codes and refining these in the field. 
Researchers using a strictly inductive approach might choose not to create 
any codes until some observations and informal interviews were conducted 
from which codes could be induced. Bogdan and Biklen (1992) recommend 
reading data over at least several times in order to begin to develop a coding 
scheme. They describe coding data according to categories and details of 
settings; types of situation observed; perspectives and views of subjects of 
all manner of phenomena and objects; processes, activities, events, 
strategies, and methods observed; and social relationships. Goetz and 
LeCompte (1984) describe coding to form a taxonomic analysis, a sort of 
outline of what is related to what, and in what ways.  
3. Comparing the data 
The main purpose of this step was to describe and show the data rather 
than to interpret or explain them. Once the data had been coded, the 
researcher needed to review the patterns whether they were repeated and 
developed across different data collection techniques or not. Besides 
identifying the relationship among different sources of data, the other thing 
that the researcher needed to do was mapping frequencies of occurrences, 
behaviors, or responses. In this research, the researcher analyzed the 
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quantitative data by comparing the mean score of students’ reading 
comprehension before and after the action or the result of pre-test and post-
test. The reviewed the patterns whether they were repeated and developed 
across different data collection techniques or not. Besides identifying the 
relationship among different sources of data. 
4. Building interpretation 
In this step, the researcher was supposed to be more creative since this 
steps is concerned with articulating underlying concepts and developing 
theories about why particular pattern of behavior, interactions or attitude 
come out. The fourth stage was the point where the researcher should deal 
with a great  amount of creative thinking in describing, categorizing, coding, 
and comparing the data to make sense of their meaning. It enabled the 
researcher to come back to the data several times to pose questions, 
considered the connections, and  developed explanations of the bigger 
picture underpinning the research (Burns,  1999: 159). After that, 
discussions with the collaborator were needed to make it  possible for the 
new discoveries or interpretations as well as noting down  questions and 
thoughts that occurred behind the surface descriptions. 
5. Reporting the Outcomes 
This was a stage where the account of the research presented. The main 
point here was making sure the finding and outcomes were well supported 
with examples from the data. Reporting outcomes were related with the data 
display as stated by Miles and Huberman (1994) that data display is a 
critical and it is often underutilized means of analysis. They describe many 
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forms of data display, illustrated with examples of actual data. They 
recommend that researchers initially create categories of data, code data, 
and revise codes, as do other authors.  Beside that the researcher should 
ensure that the report covered the major processes of the research and 
supported the findings and outcomes with examples  from the data. In 
general, the report included the original issues or questions  underlying the 
study, describing the research context, outlining the finding supported with 
the sample data, relating the finding and the context, and suggesting how the 
project had been given a fed back into practice so that it could  lead to other 
areas for research. 
  While to find whether there are significant differences between the 
students’ achievement before and after the action, the data are analyzed 
quantitatively.  The researcher gave pre-test, test cycle 1 and test cycle 2 
especially in narrative text to measure students’ writing ability. To know there 
is improvement of students writing skill or not, the researcher composed the 
average score of pre test, test cycle 1 and test cycle 2. Methods and 
instruments used in the process of obtaining the data. The researcher collects 
the data with observation and quantitative data. Then, the researcher finds out 
the data from comparing students’ writing score and post-test scores. It is also 
to describe the differences students’ writing score between before and after 
cycle whether changing or not, when the researcher implementing scramble 
picture in writing narrative text. 
According to Suparno (2008:81) the formula can be used in quantitative 
analyzing as follows:  
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 =   =  
The explanation 
: Mean score before action 
: Mean score after action 
: The sum of all students’ score before action 
: The sum of all students’ score after action  
N: The total number of subject 
 Is the mean score before implementing the learning scramble 
picture this means score is obtained from the sum of all the students’ 
writing score that divided with the total number of subject. To know the 
result of  (mean score after action), the researcher has to sum of all 
students’ mean score after undertook the post test one and post test two 
that divide with the total number of subject. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
A. Research Findings 
The research findings were gained from the beginning until the 
last of teaching and learning process. The research was conducted in 
SMP PGRI 2 Karangamalang Sragen in May until June 2016. The 
research was conducted in two cycles; every cycle consisted of three 
meetings. In the last meetings of the cycle the researcher conducted post-
test to know the improvement of the students’ writing ability.  
1. The implementation of scrambled picture in order to improve 
students’ writing ability in narrative text at the eighth grade students 
of SMP PGRI 2 Karangmalang Sragen in the academic year 
2015/2016 
The research consisted of two cycles. They were done in May until June 
2016. After the cycle was done, the researcher conducted post test to 
know the improvement of the students’ writing ability. The description of 
the research implementation can be explained as follows: 
a. The First Cycle 
1) Planning 
Based on the observation, the researcher made preparation 
for the research. From the discussion with English teacher Mr. 
Sutarto S.Pd., as the collaborator, the researcher designed two 
meetings for teaching learning process and a meeting for post test. 
Mr. Sutarto S.Pd was English teacher of SMP PGRI 2 
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Karangmalang Sragen in the academic year 2015/2016. He taught 
eight grade students of SMP PGRI 2 Karangmalang. The first 
meeting the researcher did the pretest and post test in the last 
meeting. The researcher prepared for the cycle such as lessons 
plan, media, and materials. 
The researcher used scrambled picture media to teach 
writing. The researcher expected that the students’ writing ability 
would be better than before implementing the scrambled picture 
media. 
2) Implementing Action  
The researcher was as a teacher. The researcher taught the 
students by using scramble picture a media. The teaching and 
learning process consisted of three stages: pre activity, main 
activity, and post activity. The pre activity includes all done as 
opening the teaching and learning process, such as greeting, 
checking attendance, giving motivation and praying. Further, the 
researcher did apperception to the students or questions related to 
the material. The main activity was performances of the students 
in writing narrative text using scrambled picture media with their 
group. After that each group was asked to present their text in 
front of the class. The post-activity is reviewing the lesson. Here, 
the description of the action that was implemented. 
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a) First meeting 
The first meeting was held on Monday, 9
th 
May 2016 
at 07.00 AM - 08. 40 AM in the eighth a class of SMP PGRI 2 
Karangmalang Sragen. The lesson was started at 07. 00 AM. 
The English was begun. The researcher and Mr. Sutarto S.Pd. 
came into the eighth a class. Mr. Sutarto S.Pd. was as an 
observer. He was sitting at the backside of the class. Teaching 
and learning process was conducted by the researcher and the 
observer, Mr. Sutarto S.Pd. in that day, all of the students of 
class eighth A were present. The researcher started the class by 
greeting the students, guiding praying, checking attendance, 
and giving motivation. 
First, the observer, Mr. Sutarto S.Pd., introduced the 
researcher. Then the researcher did introduction with the 
students. After knowing each other, the researcher explained 
what the purpose of her teaching in their class. the researcher 
would replace their English teacher for some meetings. The 
researcher also explained about the material that would be 
studied and the scrambled picture media. Beside that the 
researcher also cooperative method. The students would 
divided into group and worked together to make a narrative text 
based on the scrambled picture. Each group has only one 
answer sheet. 
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After that, the researcher explained about narrative 
text. It consisted of generic structure, language feature, and 
social function of descriptive text. The researcher explained it 
by using power point. The researcher did the pre test to the 
students to know the writing ability of the students. 
After explaining narrative text, the researcher asked to 
the students whether there was any material that the students 
did not understand. The students answered that they 
understood. Before the researcher closed the meeting, the 
researcher and the students concluded and reviewed the 
materials on that day. 
The bell rang at 08. 20 and the researcher gave 
motivation to the students. Then the researcher gave task to the 
students to study more about narrative text. The researcher 
closed the meeting by saying hamdalah and salam. 
b) Second meeting 
Second meeting was held on Tuesday, 10
th 
May 2016. 
The researcher and the collaborator came to class eighth A class 
at 07.00 a.m. Then the researcher opened the meeting by 
praying together, greeting, and checking students’ attendance. 
On that day, all of the students were present. 
First, the researcher and the students reviewed the 
materials in first meeting about narrative text. Then the 
researcher gave example about language feature especially 
61 
 
simple past tense and adjective order. For checking the students 
understanding, the researcher asked the students to do the task 
by writing the answer in the black board one by one. After that, 
the researcher told the students about scrambled picture 
including the procedure to use scrambled picture. Then the 
researcher asked the students to make groups by counting the 
students until six one by one from left corner to right corner. 
There were six groups. The groups of the students should do the 
worksheet about narrative text. 
After knowing their groups, the researcher ordered the 
students to gather with their group directly. Some of the 
members of the group were shy to join together. But, after they 
got explanation from the researcher that they must be 
supportive the students want to join to the group. Then, the 
researcher gave worksheet to the groups. The groups must 
make a narrative text about their classroom by using scrambled 
picture.  
The groups started to do their worksheet together. 
There were noisy during the discussion. During the discussion, 
the researcher observed every group to know the problem faced 
by the students. Most of the group didn’t know the meaning of 
the word in English and low in grammatical. The researcher 
also found that there were students that shy to other students in 
their own groups. 
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The time was up. Every group presented in front of the 
class and other groups paid attention. The teacher and the 
students discussed about their answers whether it was correct or 
false. The researcher also explained to the students that they 
were not necessary to be shy to their group. The bell rang in the 
middle of discussion; it indicated that the time was ended. The 
researcher ended the meeting by greeting. 
c) Third meeting 
The third meeting was held on Wednesday, 16
th 
May 
2016, at 07.00-08.20. The researcher and the collaborator, Mr. 
Sutarto S.pd. entered the eighth A class. The researcher opened the 
meeting by praying together. After that the researcher checked 
students’ attendance and gave motivation. All of the students were 
present. 
In that day, the students asked to assemble with their 
group. Today, the researcher gave post-test. The researcher gave 
worksheet. It contained the scrambled picture of Malin kundang 
that should be discussed by students in the group. During the 
discussion, the researcher observed every group. 
After the discussion, the researcher gave chance to the 
group to present their task. The researcher chose the group 
randomly. After the present was done, there were problems about 
grammar, conjunction and punctuation. Then, the researcher 
explained them once more. 
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b. Observing the Action 
During the teaching and learning process the researcher did 
observation to the students. The researcher observed the students how 
they worked with their groups and whether they had problem in 
arranged the scrambled picture. The observation could be seen in the 
description below. 
1) First meeting 
The researcher introduced herself to the students of eight 
A class of SMP PGRI 2 Karangmalang Sragen. The researcher 
also explained the aim of her presents in their class; that she 
wanted to conduct research. The researcher explained about 
scrambled picture media. In the first meeting, the researcher 
taught narrative text and also did a pre test to know the students 
writing ability. The text was the example of narrative text the 
story of the fox and the goat.  The researcher explained the 
generic structure of the text and also the language feature of the 
text. The students were still strange with their new teacher so they 
still got shy when the researcher asked them a question. The 
researcher tried to be close with the students, so the students were 
not shy to the researcher as their teacher. The researcher always 
helped them to solve the problems that they faced in learning 
process. 
In the first meeting, the students were still so shy to get 
interaction with the researcher. The situation of the class was still 
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under control. There were some students who sometimes got 
conversation with their friends. It disturbed other students in 
comprehending the material. The researcher warned them to be 
silence. The students were under control of the researcher until 
the end of the meeting. 
b) Second meeting 
In the second meeting, the students were given time to 
work in group. In the discussion section, the students still 
adapted to their group. They were still confused to do the task. 
It could be seen when the researcher saw their answers. They 
still had a lot of mistakes. The researcher ordered them to 
discuss the answers with all of the members of the group and all 
of the students had to say their opinions to their group. The 
students still faced difficulties to answer the task. They were 
not confident enough to other members. 
The situation of the discussion was still crowded. 
There were students who walk to other groups to match their 
answers. They did not know how to use times efficiently. The 
researcher warned them to focus to their group only because it 
would influence their group score. 
c) Third meeting 
In the last meeting, the researcher did post-test. The test 
was conducted on Wednesday, 16
th 
May 2016, at 07.00-08.20 
AM. The test was to know the improvement of students’ 
65 
 
writing ability. The result of the post test shows that the 
students’ writing ability is increased from 60.81 to 67.36. After 
the group’s discussion, the groups asked to come forward one 
by one. Then the researcher and the collaborator gave score. 
c. Reflecting 
From the analysis of the observation in cycle, there were some results 
of the research as follows: 
1) The improvement of students’ writing ability 
On Wednesday, June 15
th,
 2016, at 07.00-08.20., the 
researcher conducted the post test of cycle. Based on the result of 
the post-test cycle, the researcher could report that there was 
improvement on students’ writing ability. The mean score 
between students’ score and post-test was improved from 60.81 to 
68,12. The students’ increasing scores could be shown by the 
table below: 
Table 3: The students’ improvement in post test  
No Nama Pre-test 
score 
Post-test 1 
1 AY 58 60 
2 AT 70 68 
3 AW 55 60 
4 BR 57 60 
5 DD 60 68 
6 DR 55 60 
7 EN 65 72 
8 EH 60 60 
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9 FD 60 60 
10 HA 60 60 
11 HM 65 64 
12 LS 65 68 
13 LN 60 68 
14 LF 57 64 
15 ND 70 84 
16 NW 65 68 
17 NS 55 60 
18 PA 60 64 
19 RS 70 80 
20 RM 57 64 
21 RA 60 64 
22 RSH 57 60 
23 SMS 65 72 
24 SM 60 64 
25 SAH 57 60 
26 SS 60 64 
27 SAP 65 60 
28 SA 55 60 
29 W 60 60 
30 YR 70 72 
31 LR 57 60 
32 YA 60 60 
33 M 57 60 
SUM 2007 2132 
AVERAGE 60.81 68,12121 
 
67 
 
2) Changed in classroom 
The implementation of scrambled picture changed 
classroom situations the eighth A class in SMP PGRI 2 
Karangmalang Sragen. Before action research, the classroom 
situations of the eighth A were:  
3) Low attention to the teachers’ explanation, 
When the teacher explained the material in the class the 
researcher observed that the students didn’t pay attention to the 
teachers. Some of them were chatting with their friends. Their 
voice sometimes became louder than the teacher voice. The 
teacher must warn the students in order did not to make a loud 
voice in the class. 
4) Passive 
The students were passive. From the researcher’s 
observation data, the researcher found that the students were 
reluctant to participate in the class discussion. The students didn’t 
want to speak voluntary if the teacher asked them some question. 
They seemed shy to express their idea. From the interview with 
the students, they said that they didn’t have confidence to speak 
because they afraid making mistake and felt their vocabulary skill 
was low. 
5) Crowded 
The students’ condition when the teaching and learning 
happened in the class was crowded. From the observation data, 
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the researcher found that the students liked to chat with their 
friend when they were in the middle of the teaching and learning. 
Some of the students even played with their friend. Beside that 
the teacher’s voice was lower when he explained the material in 
the class. Thus make the students had low attraction to the teacher 
explanation.  
After the implementation of scrambled picture, the 
situation of the eighth A class was more conductive. There were 
some changes in the class situation. The students’ attention to the 
teachers’ explanation was increased. Therefore, the students were 
more active. In addition, the students had focused to the lesson. 
All of the changes made the class situation more interesting than 
before. 
b. The second cycle 
1) Planning 
From the result of reflection of the first cycles the researcher 
found that the students was less focus and noisy in teaching and 
learning especially when they doing group discussion. Beside that 
some of the students also felt shy to give their idea during the group 
discussion. 
Those findings demanded the researcher to give better 
treatment in teaching and learning process by using scrambled picture. 
The researcher tried to create activities for stimulating some students 
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who have problem in confidences and they can encourage themselves 
to perform in front of the class. 
From discussion with collaborator, Mr. Sutarto S.Pd., the 
researcher designed two meeting in cycle 2. The researcher prepared 
everything needed such as materials, lesson plans, and media of 
learning.  
2) Implementing the action in cycles two 
Here the researcher as the teacher. The teaching and learning 
process was divided into three activities. They were pre activity, main 
activity and post activity. The pre activity was the activity in the 
opening such as greeting, checking attendance, giving motivation and 
praying. The main activity was performances of the students in writing 
narrative text using scrambled picture with their group. The post 
activity was reviewing the lesson.  
a) First meeting 
First meeting was held on Tuesday, 17
th 
May 2016. The 
researcher and the collaborator came to class eighth A class at 
07.00 a.m. Then the researcher opened the meeting by praying 
together, greeting, and checking students’ attendance. On that day, 
all of the students were present. 
First, the researcher and the students reviewed the materials 
from the previous meeting about narrative text. Then the researcher 
gave example of narrative text. The researcher explained about 
language feature. For checking the students understanding, the 
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researcher asked the students to do the task by writing the answer 
in the black board one by one. After that, the researcher told the 
students about scrambled picture including the procedure to use 
scrambled picture. Then the researcher asked the students to gather 
in their group. There were five groups. The groups of the students 
should do the worksheet about narrative text. The researcher asked 
the students to make a narrative text based on the scrambled picture 
that the researcher gave. 
The groups started to do their worksheet together. Therewere 
noisy during the discussion. The researcher warned the students to 
lessen the noise. During the discussion, the researcher observed 
every group to know the problem faced by the students.  
The time was up. Every group presented in front of the class 
and other groups paid attention. The teacher and the students 
discussed about their answers whether it was correct or false. The 
bell rang in the middle of discussion; it indicated that the time was 
ended. The researcher ended the meeting by greeting. 
b) Second meeting 
Second meeting was held on Monday, 24
th 
May 2016. The 
researcher and the collaborator came to class eighth A class at 
07.00 AM. Then the researcher opened the meeting by praying 
together, greeting, and checking students’ attendance. On that day, 
all of the students were present. 
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First, the researcher and the students reviewed the 
materials from the previous meeting about narrative text. Then 
the researcher gave example of narrative text and also gave 
scramble picture based on the narrative text given.  
After that, the researcher told the students about scrambled 
picture including the procedure to use scrambled picture. Then 
the researcher asked the students to gather in their group. There 
were five groups. The groups of the students should do the 
worksheet about narrative text. The researcher asked the 
students to make a narrative text based on the scrambled 
picture that the researcher gave. The students arranged the 
picture in order first then after that they started to write the text 
carefully. 
There were noisy during the discussion however the class 
condition was more conducive. During the discussion, the 
researcher observed every group to know the problem faced by 
the students.  
The time was up. Every group presented in front of the 
class and other groups paid attention. The teacher and the 
students discussed about their answers whether it was correct 
or false. The researcher ended the meeting by greeting. 
c) Third meeting 
    Third meeting was held on Tuesday, 25
th 
May 2016. The 
researcher and the collaborator came to class eighth A class at 
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07.00 AM. Then the researcher opened the meeting by praying 
together, greeting, and checking students’ attendance. All of 
the students were present. The researcher started the lesson by 
praying together and gave motivation. 
Then the researcher asked the students to gather with their 
group. Today, the researcher gave post-test 2. There were five 
groups. The groups of the students should do the worksheet 
about narrative text. The researcher gave students worksheet to 
write the story about Danau Toba. During the discussion 
process, the researcher observed every group. The researcher 
asked the students to make a narrative text based on the 
scrambled picture that the researcher gave. The students 
arranged the picture in order first then after that they started to 
write the text carefully. 
The time was up. The researcher ended the meeting by 
greeting. Besides that, the researcher reminded the students to 
always study hard and respect to others. 
3) Observing 
In the second cycles the researcher did observation to the 
students During the teaching and learning process. The researcher 
observed the students how they worked with their groups and whether 
they had problem in arranged the scrambled picture. The observation 
could be seen in the description below. 
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a) First meeting 
Then the researcher opened the meeting by praying together, 
greeting, and checking students’ attendance. First, the researcher and 
the students reviewed the materials from the previous meeting about 
narrative text. 
There were five groups. The groups of the students should do 
the worksheet about narrative text. The researcher asked the students to 
make a narrative text based on the scrambled picture that the 
researcher gave. During the students worked their task they still do 
some noise however after the researcher warned not noisy, the class 
become condusive again. The students still found some difficulties in 
vocabularies. The researcher asked them to open dictionary or told 
them directly.  
b) Second meeting 
The second meeting, the researcher asked the students to gather 
in their group. There were five groups. The groups of the students 
should do the worksheet about narrative text. The researcher asked the 
students to make a narrative text based on the scrambled picture that 
the researcher gave. The students arranged the picture in order first 
then after that they started to write the text carefully. There were noisy 
during the discussion however the class condition was more 
conducive. The problem was vocabularies. To avoid this problem the 
researcher asked them to open the dictionary and searched the difficult 
word. 
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c) Third meeting 
Then the researcher opened the meeting by praying together, 
greeting, and checking students’ attendance. The researcher gave 
motivation to the students. 
Then the researcher asked the students to gather with their 
group. Today, the researcher gave post-test 2. There were five groups. 
The groups of the students should do the worksheet about narrative 
text. The researcher gave students worksheet to write story about 
Danau Toba. During the discussion process, the researcher observed 
every group. The discussion was run well. Each of the member of the 
group share their idea.  
d) Reflecting 
Based on the result of the post test score of cycle 2, the 
researcher could report that there is improvement on students’ writing 
score. The mean score between students’ score in post test-1and post-
test 2 improve from 68,12 to 71,63.  The students’ increasing score 
can be shown by the table below: 
No Nama Post test 1 Post-test 2 
1 AY 60 64 
2 AT 68 80 
3 AW 60 68 
4 BR 60 68 
5 DD 68 72 
6 DR 60 60 
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7 EN 72 76 
8 EH 60 72 
9 FD 60 72 
10 HA 60 68 
11 HM 64 72 
12 LS 68 80 
13 LN 68 76 
14 LF 64 68 
15 ND 84 88 
16 NW 68 60 
17 NS 60 64 
18 PA 64 72 
19 RS 80 84 
20 RM 64 68 
21 RA 64 88 
22 RSH 60 64 
23 SMS 72 76 
24 SM 64 72 
25 SAH 60 64 
26 SS 64 76 
27 SAP 60 64 
28 SA 60 80 
29 W 60 64 
30 YR 72 76 
31 LR 60 72 
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32 YA 60 76 
33 M 60 60 
SUM 2132 2364 
AVERAGE 68,12121 71,63636 
 
The researcher also reflected the strength and weaknesses of 
implementation scrambled picture in eighth A class of SMP PGRI 2 
Karangmalang Sragen. There were described as follows: 
1) The strengths 
1. Almost students gave attention to the teacher’ explanation. 
2. The students focused to the teaching and learning process.  
3. The students were more active than before.  
4. The students could write easily after doing teamwork. 
5. The students gave more respect to the teacher. 
6. The students were not noisy when they are in the teaching and 
learning process. 
7. The students were active and give positive respond to the 
teacher instruction. 
8. The students were braver when they give idea in the teaching 
and learning process. 
9. The students managed the time efficiently. 
10. The students understood about grammar. 
2) The weaknesses 
1. Students still could not manage the time in discussion. 
2. The students still got difficulty if they give idea. 
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3. The students were shy and afraid to ask the lesson to the teacher. 
4. In the teaching and learning process, sometimes the groups were 
shy to come forward. So, the teacher must ask one of the groups 
to present their task. 
2. The scrambled picture can improve students’ writing ability in 
narrative text at the eighth grade students of SMP PGRI 2   
Karangmalang Sragen in the academic year 2015/2016 
After implementing scrambled picture for teaching writing, the data 
was described in this chapter. After analyzing the observation result 
in cycle, the researcher made reflection in order to evaluate the 
teaching and learning process. Based on the observation, there were 
improvements on students’ behavior: 
1. The students were involved in the writing activity 
2. The students were enthusiastic in the group discussion because
 they never do activity like that. 
3. The students were eager to involve in writing process. 
4. By using scrambled picture media the students were very
 enthusiastic and more active in making a narrative text. 
5. The students paid attention to the teacher explanation about writing
 material. 
B. Discussion 
After analyzing the data which were gathered from several sources 
such as writing score, observation, interview, and writing test, the researcher 
presents the answers of problems statements as follows: 
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1. The Improvement of Students’ Writing Ability on Narrative Text 
The students writing ability increased after the implementation 
of scrambled picture. Dubin and Olshtin (1990:28) stated The English 
class had syllabus or lesson plan. Ideally of the syllabus of school 
describe what the learners are expected to know at the end of the course, 
what is to be taught or learned during the study, in the form of an 
inventory of items. The way it was taught, suggesting procedures, 
techniques, and materials and the way to evaluated, suggesting testing 
and evaluating mechanisms. 
SMP 2 Karang Malang had standard competence value ( KKM) for 
English, KKM was 70.00 in the pre test score the average score was still 
below of the standard, it is  60,81. While on the post test one the score 
had increased however the score still below from the KKM, it was 68,12. 
Then on the post test 2 the score had increased better than the previous 
post test 1 it is 71,63. The average score was above KKM. It means that 
the using of scrambled picture enhanced the students writing ability in 
narrative text. It could be proven by some indicators from standard 
competence (SK) and basic competence (KD) bellow: 
The students could interact with their group easily. 
1. The students did not only learn with the teacher but also they learn 
with their friends. 
2. The students became more understood about narrative text. 
3. The writing scores of the students were improved from pre-test to post 
test. The mean scores could be seen from the table below: 
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Table 5: The students score in pre-test, post-test  
Writing 
Test 
Pre-Test Post-Test 1 Post test 2 
Mean 60,81 
 
68,12 71,63 
  
Based on the table above, it could be explained that the mean 
pre-test was 60.81. After the researcher implementing scrambled picture, 
the mean score of the post-test 1 was 68,12 and post test 2 was 71,63. It 
showed that there were improvements of the students’ writing ability. 
2. The Implementation of Scrambled picture in Teaching Writing  
Nuryanto (2013:32), scrambled pictures are puzzle pictures that 
turn pictures into puzzles. It divides pictures into a specified number of 
pieces and then randomly pieces to pieces. The objective was to solve the 
puzzle by moving the pieces to the correct locations to form the image of 
the original picture. Scrambled pictures are the medium to teach by 
explaining based on the pictures which are display randomly. In teaching 
narrative, here student arranged the scrambled pictures into good or 
correct chronological order based on the accompanied text which 
explaining the picture. 
The researcher used scrambled picture to teach writing in the 
eighth A class in SMP PGRI 2 Karangmalang. The implementation of 
teaching writing trough: pre activity, main activity, and closing. 
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In the pre activity the researcher greeted the students, checked 
students’ attendance, gave motivation and explained the purposes of the 
study. The researcher also remained the material before to check the 
students’ understanding. 
The main activity was conducted by using scrambled picture 
media. The researcher made the student’s groups. The students were 
grouped randomly. They counted one by one than the students who have 
same number were as one group.   
After knowing their group mates, the researcher asked the 
students to gather with their own group directly. Then, the researcher 
gave worksheet to each group about narrative text. The students should 
discussed the question with their group. During the discussion, the 
researcher observed every group to know the problems which faced by 
the group. The students were shy to ask the researcher about their 
problems. They were also shy with their group in the process of 
discussion. The researcher asked them to discuss more about descriptive 
text so they were confidence with their group. After the groups finished, 
the researcher chose the group randomly to present their discussion in 
front of the class. The researcher and the collaborator check the students’ 
grammar and mechanic. In the end, the researcher and the collaborator 
discuss about the students’ mistake when they presented in front of the 
class and the students’ worksheet. 
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In closing, the researcher and the students reviewed or 
concluded the material on that day. The researcher also explained about 
what the material that we will study in the next meeting. 
   Those findings were in lined with (steps) Learning with 
Scramble picture Bakhrudin in Giyoto (2013:52) about the procedure of 
teaching writing by using scrambled picture media. They are first 
teachers prepare an image, Then students in each group work on the 
problems and search for images for image matching arrangement 
previously had been in a random drawing in such a way. Then students 
are required to be able to compose images answers that have been 
available in the allotted time. Then create story based on the images. 
After completion of work on the problems, the results of student work 
collected and carried  
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CHAPTER V 
CONCLUSION, IMPLICATION AND SUGGESTION 
 
A. Conclusion  
Scrambled pictures were a media to teach by explaining based on the 
pictures which are display randomly. In teaching narrative, student arranged 
the scrambled pictures into good or correct chronological order based on the 
accompanied text which explaining the picture.  
The implementation of the scrambled picture was implemented in this 
research in teaching and learning narrative text. The class activity was 
divided into three stages; pre activity, main activity and post activity.pre 
activity including greeting, review and check the students attendance.  the 
scrambled pictures media was implemented in the main activity. The class 
was divided into group. Then each group was given scrambled pictures of a 
narrative text. After that the students was asked to arrange the pictures in the 
correct order. After that they made a narrative text based on the pictures. 
After finishing write their writing text the students did presentation in front 
of the class. the last part was post activity. in this stages the teacher gave 
conclusion of the material that was taught and also used as asking the 
material if the students still didn’t understands. 
From the research it could be concluded that scrambled picture can 
improve the students’ writing ability. It could be seen from the improvement 
of the pre test and post test of the students writing narrative text. The mean 
score of the students’ pre-test was 60.81. After the researcher implementing 
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scrambled picture, the mean score of the post-test  1 was 68,12121and post 
test 2 was 71,63636. It showed that there were improvements of the 
students’ writing ability.  
Based on explanation above it could be concluded learning by using 
scramble picture required creativity and cooperation of the students in the 
group. It showed that the using scrambled picture in teaching writing could 
improve the students’ writing ability.  
 Scrambled picture could improve students’ writing ability. Most 
students can create better narrative text by using scrambled picture media. A 
better writing includes organization ideas, using correct grammatical 
sentences, selecting appropriate vocabulary and using correct spelling, 
punctuation and mechanics. Their improvement could be seen result of the 
pre test and post test. The students’ motivation and attitude toward English 
lesson get better. The students were interested in participating in the 
teaching learning process. They paid attention to the teacher explanaition. 
The student seemed serious when the researcher gave test for them. There, 
the class situations also were more conducive and cooperative. The students 
liked to interact with the other students in groups. Besides they could share 
their idea together. So, scrambled picture was an interesting media that can 
improve the students’ motivation in making writing text, especially in 
narrative text. 
There were some advantages of scrambled picture technique that using in 
class: 
1. Scrambled picture allowed every student to participate in class. 
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2. Scrambled picture encouraged the students to give their ideas more 
during the discussion. 
3. Using scrambled picture, the student’s were eager to study English.  
There are some disadvantages of scrambled picture technique that using in 
class: 
1. Some of the students did not participate in the group. 
2. Scrambled picture led noisy in the class. 
3. Scrambled picture made the students depend on the other students. 
B. Implication 
In teaching and learning process, the most important thing to the 
teacher was to implement appropriate method, technique and media. It had 
been proven in this research that when the students were passive, the 
teaching learning process was not able to run well. Therefore, the teacher 
should create the situation where the teacher was not the only source of 
knowledge. Teacher must not dominate the teaching and learning process. 
The teaching and learning process must involve the two way 
communication between the students and the teacher.  They must involve all 
of the students in learning process. 
Besides, the result of the research findings show that scrambled 
picture could improve the students’ ability in writing narrative text to the 
eighth A class students of SMP PGRI 2 Karangmalang Sragen in the 
academic year of 2015/ 2016. The improvement was achieved by the 
students. The students’ ability to generate ideas and develop their writing 
ability was improved. They also got better understanding about generic 
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structure, language features and text organizer of narrative text. The 
implementation of scrambled picture could give the students wider 
knowledge and attracted the students’ interest. The students could get other 
information that can be transferred to other subjects. 
C. Suggestion 
At the end of this chapter, the researcher proposed some 
suggestion, which hopefully some suggestion would be useful for English 
teachers, students, other researchers, and institution of education. 
1. For the English Teachers 
On teaching and learning process, the teacher was suggested 
to use media or technique in order to maintain the students’ interest 
toward the lesson. The English teachers should create an enjoyable 
situation in teaching and learning process so that the students could 
involve actively in class.  
2. For the Students 
The students should pay attention and follow the teacher 
instructions obediently. When the students have problems, ask the 
problems to the teacher in order to solve the problem. The students 
should have will and high motivation from themselves and active in 
the teaching and learning process. 
3. For the other Researcher 
This research was about Implementation of Scrambled 
picture to improve students writing ability in narrative text. It was 
expected for the other researcher that the result of this study could be 
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used as additional reference for the future research conducted in the 
future in order to create a better teaching learning process. 
4. For the Institution of Education 
The education institution should provide facilities and media 
which could support the teaching and learning process. By using 
appropriate facilities and media in class, teaching and learning process 
could run more effectively. It could also gain the students’ interest and 
motivation in studying a subject at school. 
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INTERVIEW TO THE TEACHER 
 
Date of  Interview : Wednesday, Juni 13
th
 2016 
Time of Interview : 09.15 
Place of interview : In the class eighth 
Interviewee  : Mr Sutarto S.Pd. (S) 
Interviewer  : Ria Yunita (RY) 
 
Before the researcher interview, the researcher asked permission to the 
head master of SMP PGRI 2 Karangmalang. The head master gave permission 
and asked the researcher to meet the English teacher in the class eighth directly. 
RY : Assalamu’alaikum wr. Wb. 
S : Wa’alaikum salam wr. Wb.  
RY : Pak maaf mengganggu waktunya, pak saya dari IAIN Surakarta ingin 
mengadakan penelitian disini. Tadi sudah menemui pak kepala sekolah 
dan saya langsung disuruh menemui bapak. 
S : Ow begitu ya mbak,terus bagaimana mbak.  
RY : Rencananya hari ini saya ingin mewawancarai Bapak dulu. 
S : Ya mbak wawancaranya langsung di kantor saja mbak. 
RY : iya pak.  
S : Mbak sini masuk. Wawancaranya disini saja ya mbak? 
RY : Ya, pak.  
S : Apa yang mau ditanyakan mbak?  
RY : kalau sekolah ini kurikulumnya memakai kurikulum apa ya pak? 
S : SMP ini masih pakai KTSP mbak 
RY : Iya pak, ketika pelajaran bahasa inggris anak-anak gimana pak?  
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S : Ya seperti layaknya anak mbak, kadang ramai tapi masih bisa 
diingatkan.  
RY : Kalau mengajarnya menggunakan media apa pak? 
S : Selama ini kita hanya memakai LKS mbak. Kadang memakai buku 
paket English on sky. Tadi anak-anak saya suruh buat narrative text. 
RY : Ada kesulitan apa tidak pak anak-anak ketika disuruh buat teks 
narrative pak? 
S : mereka paling bermasalah di writingnya mbak. Biasanya Grammar dan 
penggunaan  tanda baca masih lemah. Kadang, maknanya itu juga 
bermasalah, makna kalimat yang ditulis anak- anak kadang tidak sesuai 
dengan yang mereka maksud karena bermasalah dengan grammar. 
RY : Maksudnya gimana ya pak? 
S : Kalau anak-anak disuruh buat paragraph, kalimat- kalimatnya sering 
tidak ada hubungannya atau tidak koheren mbak selain itu grammarnya 
juga salah. 
RY : Itu kelas berapa ya pak? 
S : Kelas 8 mbak, kelas A masih lemah writingnya. 
RY : Begitu ya pak, tidak dicoba menggunakan teknik atau metode apa gitu 
pak? 
S : Selama ini belum mbak, kalau ngajar ya pakai buku LKS itu. Lha 
mbknya ada rencana menggunakan apa. 
RY : menggunakan media scrambled picture pak. Siswa membuat kelompok 
kemudian diberi gambar acak tentang sebuah cerita narrative text, 
kemudian kelompok tersebut diminta untuk mengurutkan gambar 
tersebut, setelah urut kemudian membuat cerita berdasarkan gambar 
tersebut. 
S : Menarik sih mbak, ya kalau mau penelitian juga tidak apa-apa itu 
dicoba. 
RY : Iya pak, terimakasih. 
 
. 
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INTERVIEW TO THE STUDENT 
 
Date of Interview : Tuesday, June 14
th
 2016 
Time of Interview : 06.45 
Place of interview : In front of the Class 8 
Interviewee  :  Winarsih (W) 
Interviewer  : Ria Yunita (RY) 
 
RY :  pelajaran bahasa inggris hari ini ada dik? 
W : iya mbak ada pelajaran Bahasa Inggris tadi mbak? 
RY :  Ada kesulitan gak mas kalau pas pelajaran? 
W : Banyak mbak, lha gurunya kalau pelajaran cuma disuruh ngerjain LKS 
aja. 
RY :  : kamu kelas berapa dik? 
W : Kelas VIII A.  
RY :  : Kalau writing ada kesulitan ndak? 
W : ada mbak grammar, tensesnya masih bingung, dan saya terbatas 
kosakata mbak. 
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INTERVIEW TO THE STUDENT 
 
Date of Interview : Tuesday, June 14
th
 2016 
Time of Interview : 09.15 
Place of interview : In front of the Class 8 
Interviewee  :  Yusuf Rahmat I (YR) 
Interviewer  : Ria Yunita (RY) 
 
RY : kelas berapa dik? 
YR : kelas VIII A mbak. 
RY : Tadi habis pelajaran apa dik? 
YR : Jam pertama tadi bahasa inggris. 
RY : Kalau waktu pelajaran Bahasa Inggris ada kesulitan gak? 
YR : Iya mbak kalau pas writing itu mbak bingung. 
RY : Bingung tentang apa dik? 
YR : bingung tenses nya bak sama saya biasanya susah nentuin kosakata yang 
tepat mbak. Kadang bingung untuk menentukan ide yang mau ditulis mbk. 
RY : Ow, kalau disuruh membuat teks narrative gimana? 
YR : saya masih bingung mbak nyusunnya sama, penjelasan guru juga saya 
susah mengikuti. 
RY : Iya. Lha kalau pas ngajar pak guru gimana? 
YR : Pakai LKS mbak. Dijelasin terus suruh ngerjain gitu. 
RY : Jarang belajar kelompok dik. 
YR : Jarang mbak. 
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INTERVIEW TO THE STUDENT 
 
Date of Interview :Tuesday, June 21
st
 2016 
Time of Interview : 08.40 
Place of interview : In the Class 8 
Interviewee  :  Deby Dwian H.M (DD) 
Interviewer  : Ria Yunita (RY) 
 
RY :  Gimana suka gak pelajaran writing pakai media scrambled picture?. 
DD : Suka bu lebih mudah. Belajarnya juga kelompokan . 
RY : Kalau disuruh buat teks masih bingung? 
DD : Sudah paham bu.  
RY : O, gitu ya. Berarti udah paham kalau menggunakan tenses atau memilih 
kata 
DD : ya sudah paham. 
RY :Ya sudah trimakasih ya. 
DD : Iya bu. 
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INTERVIEW TO THE STUDENT 
 
Date of Interview : Tuesday, June 21
st
 2016 
Time of Interview : 09.15 
Place of interview : In the Class 8 
Interviewee  :  Ade Yusuf Pratama (AY) 
Interviewer  : Ria Yunita (RY) 
 
RY :  Gimana suka gak pelajaran writing pakai media scrambled picture?. 
AY : iya bu saya suka, saya lebih udah dalam menyusun teks narrative bu. 
RY : Kalau diuruh buat teks masih bingung? 
AY : sudah tidak bingung lagi bu.  
RY : O, gitu ya. Berarti udah paham kalau menggunakan tenses atau memilih 
kata 
AY : Iya bu lebih paham sekarang. 
RY :Ya sudah trimakasih ya. 
AY : Iya bu. 
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LESSON PLAN CYCLE 1 
SMP/MTs  : SMP PGRI 2 Karangmalang sragen 
Kelas/ Semester : VIII (Delapan)/ 2 
Mata Pelajaran : Bahasa Inggris 
Skill   : Writing 
Topik   : Narrative Text 
Alokasi Waktu : 6 x 40 menit (3x pertemuan) 
A. Standar Kompetensi 
Mengungkapkan makna  dalam teks tulis fungsional dan esei pendek sederhana 
berbentuk recount dan narrative untuk berinteraksi dengan lingkungan sekitar 
 
B. Kompetensi Dasar 
Mengungkapkan makna dan langkah retorika dalam esei pendek sederhana 
dengan menggunakan ragam bahasa tulis secara akurat, lancar dan berterima  
untuk berinteraksi dengan lingkungan sekitar berbentuk  recount dan narrative 
 
C. Indikator 
1. Siswa melengkapi teks bentuk narrative. 
2. Siswa mampu menyusun teks fungsional pendek.  
3.  Siswa mampu Menulis teks pendek dan sederhana dalam bentuk  narrative  
dengan langkah retorika yang benar. 
D. Tujuan pembelajaran 
Pada akhir pembelajaran siswa dapat: 
1. Mampu menyebutkan ciri-ciri teks narrative text. 
2. Mampu menyusun teks fungsional pendek. 
3. Mampu menulis teks pendek dan sederhana dalam bentuk narrative dengan 
langkah retorika yang benar. 
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Karakteristik siswa yang diharapkan: Dapat dipercaya (Trustworthiness), Rasa 
hormat dan perhatian( Respect), Tekun (Diligent) 
E. Materi Pelajaran 
1. Teks tulis berbentuk descriptive: 
a. Social function: to amuse or entertain the readers.. 
b. Generic structure: 
 The exposition, it establishes the characters and situation. 
 Rising action, it refers to a series of complication leads to the 
climax. 
 The climax is the critical moment when problem/ conflicts 
demand something to be done about them  
 Faling action is the moment away from the highest peak of 
excitementt. 
 The resolution consists of the result or outcome. 
c. Language features: 
 Using simple past tense 
 specific characters  
 verbs to show the action that occur in the story 
 time words that connect to tell when they occur 
   The Fox and the Goat 
 One hot sunny day, a thirsty fox was looking down into a deep well, and 
fell in. 
"I wanted some water, but not this much" said the fox to himself, as he splashed 
around in the water.  
"Now how am I going to get out of here" he said, looking up at the top of the well. 
Just then a thirsty goat came to the well. He looked down and was surprised to see 
the fox in the water. 
"What are you doing down there?" asked the goat. 
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"I came down to get some of this wonderful cool water" said the fox, pretending 
everything was alright. 
"Come on down and try some. It's the best water you'll ever taste" he shouted up 
at the goat. 'And there isn't any more water for miles." 
"I'm thirsty, and that water does look so good" thought the goat. 
"OK. Look out, I'm coming down," the goat shouted to the fox as he jumped down 
into the well. 
Just as the goat started drinking, the fox said, "There's one small problem. The top 
of the well is so high it's going to be hard getting out of here. But don't worry I 
have a plan." 
"If," he said to the goat "you put your front feet on the wall of the well, I'll run up 
your back and jump up to the top. Once I'm out I'll help you to get out too." 
The goat did as he was told and the fox leapt onto his back, jumped up on to his 
horns, and then scrambled up out of the well. 
"That was a really good plan" said the fox.  
"See you later" he said, looking down at the goat. 
"But, what about me?" cried the goat from the bottom of the well. 
"If you had any brains you would never have gone down there until you had 
worked out how to get out." said the fox. 
"Have you ever heard the expression, look before you leap?" laughed the fox as he 
ran away. 
F. Metode Pembelajaran 
     Metode pembelajaran: Cooperative Learning 
     Teknik Pembelajaran : jigsaw 
G. Langkah-langkah Pembelajaran 
 Pertemuan ke- 1 
Kegiatan Kegiatan Pembelajaran Waktu 
Kegiatan  Salam 15 menit 
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Awal  Berdo’a untuk memulai kegiatan belajar 
 Menanyakan kabar, absensi kehadiran 
siswa dan motivasi. 
 Memyampaikan tujuan pembelajaran 
apersepsi terkait materi yang akan 
dipelajari. 
Kegitan Inti 
 
Eksplorasi 
 
 
 
 
 
Elaborasi 
 
 
 
Konfirmasi 
  Siswa mengerjakan soal pre-test yaitu 
membuat teks narrative 
 Guru menjelaskan materi narrative text. 
Terkait dengan kosa kata dan cirri-ciri 
teks. 
 Guru melibatkan peserta didik untuk 
berdiskusi atau memberikan pertanyaan 
terkait dengan narrative text. 
 Siswa membentuk kelompok dan 
berdiskusi tentang teks narrative. 
 Siswa mempresentasikan hasil diskusi. 
 Guru memberikan umpan balik. 
50 menit 
Kegiatan 
Akhir 
 Guru menanyakan siswa dalam kegiatan 
Belajar Mengajar (KBM). 
 Memberikan motivasi kepada siswa untuk 
menjadi anak yang aktif dan respect. 
 Menutup KBM dengan salam. 
15 menit 
 
Pertemuan ke- 2 
Kegiatan Kegiatan Pembelajaran Waktu 
Kegiatan 
Awal 
 Salam 
 Berdo’a untuk memulai kegiatan belajar 
 Menanyakan kabar, absensi kehadiran 
siswa dan motivasi. 
15 menit 
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 Memyampaikan tujuan pembelajaran 
apersepsi terkait materi yang akan 
dipelajari. 
 Review materi sebelumnya. 
Kegitan Inti 
Eksplorasi 
 
 
 
Elaborasi 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Konfirmasi 
 
 Siswa memperhatikan guru menjelaskan 
materi yang terkait dengan narrative text 
dengan seksama. 
 Siswa menyebutkan adjective, tenses dan 
rumusnya(language features)  dalam text. 
 Guru meminta siswa untuk membuat 
kelompok dengan cara berhitung dan 
berdiskusi tentang narrative text. 
 Setiap kelompok memperoleh tema, 1 
lembar kerja dan 1 alat tulis dari guru. 
 Kemudian setiap kelompok membetuk 
teks narrative berdasarkan gambar. 
 Setiap kelompok mempresentasikan 
lembarkerjanya di depan kelas dan 
kelompok lain memperhatikan serta 
mamberikan pendapatnya jika ada 
kesalahan. 
 Guru bertanya kembali kepada siswa 
tentang kesulitan dalam pembelajaran. 
 Guru bersama siswa menyimpulkan materi 
pembelajaran. 
15 menit 
 
 
 
 
25 menit 
 
 
 
 
 
 
15 menit 
Kegiatan 
Akhir 
 Guru memberikan tugas pada siswa agar 
mempelajari kembali teks narrative. 
 Guru menutup pembelajaran dengan 
bacaan hamdalah dan salam 
10 menit 
 
 
102 
 
Pertemuan ke- 3 
Kegiatan Kegiatan Pembelajaran Waktu 
Kegiatan awal  Guru memberi salam dan siswa merespon 
 Guru dan siswa berdo’a. 
 Guru mengecek kehadiran , kerapihan dan 
kedisiplinan siswa. 
 Guru memberi motivasi kepada siswa. 
15 menit 
Kegiatan Inti 
Eksplorasi 
 
 
 
 
Elaborasi 
 
 
 
 
 
 
 
 
 
 
 
 
 
Konfirmasi 
 Guru menanyakan kembali materi 
pertemuan terakhir dan siswa merespon. 
 Siswa melakukan kegitan apersepsi terkait 
dengan materi yang akan dipelajari. 
 Siswa menalar tentang hal-hal yang terkait 
dengan narrative text. 
 Guru meminta siwa untuk bergabung 
dengan kelompoknya seperti minggu 
kemarin. 
 Setiap kelompok memperoleh tema, 1 
lembar kerja dan 1 alat tulis dari guru. 
 Kemudian setiap kelompok membetuk 
teks narrative berdasarkan noun, adjective 
maupun phrase yang telah di tulis dalam 
lembar kerja sebelumnya. 
 Setiap kelompok mempresentasikan hasil 
diskusi kedepan kelas. 
 Kelomok lain memperhatikan apakah ada 
kesalahan atau tidak. 
55 menit 
Kegiatan 
Akhir 
 
 Bersama siswa, guru menyimpulkan 
materi. 
 Guru menyampaikan materi yang akan 
10 menit 
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dipelajari selanjutnya. 
 Guru dan siswa menutup pelajaran dengan 
bacaan hamdalah dan salam 
 
H. Sumber/ Media Pembelajaran 
1. Sumber : English on Sky 2, Practice Your English Competence 2. 
2. Media : Lembar Kerja, Power Point, Video, scrambled picture. 
3. Alat : LCD, Laptop. 
I.  Evaluasi 
1. Pertemuan ke- 1 
a. Make these following sentences into negative or interrogative! 
1) I was a smart student in my class. 
(-) 
(?) 
2) My mother went to market yesterday. 
(-) 
(?) 
3) Jenny listened to the music in her bedroom. 
(-) 
(?) 
4) My brother and I were working in England 
(-) 
(?) 
5) The lesson was really interesting. 
(-) 
(?) 
b. Add the cumulative adjective in parentheses to describe the underlined 
noun! Add them in the correct answer! 
1) Clouds announced an approaching rainstorm. (black, big) 
2) Flanges hung from every window. (colorful, rectangular) 
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3) Children played on the grass. (green, thick) 
4) John has a car. (red, Italian, stylish) 
5) I dream about relaxing on a beach. (sand, white, beautiful) 
2. Pertemuan ke- 2 
Please, make a narrative text ! 
Danau Toba 
 
3. Pertemuan ke- 3 
Please, make a narratie text of Malin Kundang with your group!  
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J.  Penilaian 
NO Aspect of Writing Score 
1. Content 5 
2. Organization 5 
3. Vocabulary 5 
4. Grammar 5 
5. Mechanics 5 
 Total 25  
 
 
      Total = 25 x 4= 100  
  
Sragen, 9
  
May 2016 
 
Mengetahui, 
   Guru Pamong                             Guru Praktikan 
 
 
      Sutarto S.Pd.               Ria yunita 
             
         Kepala Sekolah 
 
 
                Sutopo S.Pd.,  
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LESSON PLAN CYCLE II 
SMP/MTs  : SMP PGRI 2 Karangmalang sragen 
Kelas/ Semester : VIII (Delapan)/ 2 
Mata Pelajaran : Bahasa Inggris 
Skill   : Writing 
Topik   : Narrative Text 
Alokasi Waktu : 6 x 40 menit (3x pertemuan) 
 
A. Standar Kompetensi 
Mengungkapkan makna  dalam teks tulis fungsional dan esei pendek sederhana berbentuk 
recount dan narrative untuk berinteraksi dengan lingkungan sekitar 
 
B. Kompetensi Dasar 
Mengungkapkan makna dan langkah retorika dalam esei pendek sederhana dengan 
menggunakan ragam bahasa tulis secara akurat, lancar dan berterima  untuk berinteraksi 
dengan lingkungan sekitar berbentuk  recount dan narrative 
 
C. Indikator 
1. Siswa melengkapi teks bentuk narrative. 
2. Siswa mampu menyusun teks fungsional pendek.  
3.  Siswa mampu Menulis teks pendek dan sederhana dalam bentuk  narrative  dengan 
langkah retorika yang benar. 
D. Tujuan pembelajaran 
Pada akhir pembelajaran siswa dapat: 
1. Mampu menyebutkan ciri-ciri teks narrative text. 
2. Mampu menyusun teks fungsional pendek. 
3. Mampu menulis teks pendek dan sederhana dalam bentuk narrative dengan langkah 
retorika yang benar. 
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Karakteristik siswa yang diharapkan: Dapat dipercaya (Trustworthiness), Rasa hormat dan 
perhatian( Respect), Tekun (Diligent) 
E. Materi Pelajaran 
1. Teks tulis berbentuk descriptive: 
a. Social function: to amuse or entertain the readers.. 
b. Generic structure: 
 The exposition, it establishes the characters and situation. 
 Rising action, it refers to a series of complication leads to the climax. 
 The climax is the critical moment when problem/ conflicts demand 
something to be done about them  
 Faling action is the moment away from the highest peak of excitementt. 
 The resolution consists of the result or outcome. 
c. Language features: 
 Using simple past tense 
 specific characters  
 verbs to show the action that occur in the story 
 time words that connect to tell when they occur 
   A long time ago, lived a young man named Toba. He had two excellent abilities in terms of 
fishing and farming. When fishing, Toba was very astute and did not require a long time to 
get the fish. Just thrown the hook into the river, and he got the big fish. 
One afternoon, he went fishing to a river that was wide enough. Within seconds after he 
threw the hook into the river, the fish immediately grabbed the bait and he got a big fish for 
dinner. 
He immediately went home and along the way he continued pleased because of having 
enough fish for a dinner. He immediately moved the fish from the creel to the tub filled with 
water. He wanted the fish stay fresh when cooked so the taste was remarkably good. After 
putting fish inside the tubs, he prepared seasoning and firewood which needed in the process 
of ripening. Unfortunately, firewood in the house was out and he immediately looked for 
firewood in the forest. 
Several hours later, he went home and carrying firewood pretty much to cook the fish. 
However, when he got home, he was surprised because the fish was lost. He even found 
pieces of gold, and a beautiful girl who was sitting in his room. 
His wife and him got are blessed a boy named Samosir. His child was very agile, intelligent, 
but spoiled. When his child reached an age, there are task which should be performed every 
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day, namely delivering the food into his rice fields. One time, his child felt very lazy to 
deliver food to the field and made his wife scolded. 
Finally, his child forced usher these foods into the field. Because so upset, his child ate most 
of the food at the trip, then bring it to the field with just a little food. When food given to the 
Toba, of course he surprised and asked about it to his son. 
Furthermore, the beautiful girl told to Toba that she was the fish which arrested by him, and 
pieces of gold was the part of constitutes fish. He then asked that pretty girl to marry him. 
The beautiful girl agreed to his request, but he should not bring up the past of that beautiful 
girl. Toba approved it and they were married. 
Toba was furious to learn that his son had eaten the food. He said that his son was a child fish 
and his child came home while crying. His son complained to his wife and makes his wife so 
furious. 
His wife was so angry and assumed that Toba had been violated the covenant. Although Toba 
had begged so much, but his wife would not forgave him and went with his son to the river. 
The wife and his son turned into a fish again. Instantly, the rain came in a very heavy and 
flushed Toba to sink. Heavy rains formed a lake known as Toba Lake. 
   
   
 
In antiquity, in West Java, lived a princess named Dayang Sumbi. He had a son named 
Sangkuriang. The child was very fond of hunting in the woods. Each hunting, he was always 
accompanied by her pet dog named Tumang. Tumang actually the incarnation of a god, and 
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also Sangkuriang natural father, but Sangkuriang not know about it and she was deliberately 
kept it a secret. 
 
 One day, as usual Sangkuriang go into the woods to hunt. Once when he got in the woods, 
Sangkuriang start looking for prey. He saw there was a bird that was perched on a branch, 
then without thinking Sangkuriang shot, and right on target. Sangkuriang then ruled earlier 
Tumang to catch prey, but the Tumang silent and refused to follow orders Sangkuriang. Since 
it is very annoyed at Tumang, then Sangkuriang and drove Tumang and not allowed to go 
home with him again. 
 
At home, Sangkuriang tell the incident to his mother. Upon hearing the story of her son, 
Dayang Sumbi very angry. He took a scoop of rice, and banged on the head Sangkuriang. 
Feeling disappointed with the treatment of his mother, then Sangkuriang decided to go 
wandering, and left his home. 
 
After the incident, Dayang Sumbi deeply regretted his actions. He prays every day, and ask 
that one day could see her son again. Because of the seriousness of the Sumbi Dayang prayer, 
then God gave him a gift of eternal beauty and youth forever. 
 
After many years Sangkuriang wandering, he eventually intends to return to his hometown. 
When I got there, she was very surprised at all, because his hometown has changed 
completely. Sangkuriang pleasure increases when the current in the middle of the road met a 
woman who is very beautiful girl, who is none other than Dayang Sumbi. Because fascinated 
by her beauty, the direct Sangkuriang proposed. Finally an application is received by Dayang 
Sumbi Sangkuriang, and agreed to be married in the near future. One day, his future wife 
Sangkuriang ask permission to hunt on Hatan. Before leaving, he asked Dayang Sumbi for 
belt tightening and smoothing kapalanya. Dayang Sumbi was surprised, because at the time 
she smoothed Sangkuriang headband, he saw a scar. The scars are similar to scar her. Once 
asked about the cause of the wound Sangkuriang, Dayang Sumbi tekejut increases, because it 
is true that her husband was her own son. 
 
Dayang Sumbi very distraught, because he could not marry his own son. After Sangkuriang 
home hunting, Dayang Sumbi tried talking to Sangkuriang, so Sangkuriang cancel their 
wedding plans. Dayang Sumbi request is not approved Sangkuriang, and only considered the 
wind alone. 
 
Dayang Sumbi every day thinking about how to order their wedding never happened. After 
thinking hard, Dayang Sumbi finally found the best way. He proposed two conditions to 
Sangkuriang. If Sangkuriang can fulfill both these requirements, then Dayang Sumbi would 
be his wife, but on the contrary if the marriage fails then it will be canceled. The first 
requirement Dayang Sumbi wants Citarum river dammed. And the second is, ask 
Sangkuriang to make a very large boat to cross the river. The second condition that must be 
resolved before dawn. 
 
Sangkuriang Dayang Sumbi undertakes the second request, and promised to finish before 
dawn. With its magic, then Sangkuriang exert his friends from the jinn to help complete the 
task. Secretly, Dayang Sumbi peek of Sangkuriang work. How surprised he was, because 
Sangkuriang almost menyelesaiklan all requirements given Dayang Sumbi before dawn. 
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Dayang Sumbi then ask for help around the community to roll out a red silk cloth to the east 
of the city. When looking at the color flushed in the east of the city, Sangkuriang thought that 
it was late morning. Sangkuriang immediately stopped work and was not able to meet the 
requirements that have been proposed by Dayang Sumbi. 
 
With a sense of annoyance and disappointment, then break down the dam Sangkuriang it has 
itself created. Because the dam collapse, then there was a flood and the whole town under 
water. Sangkuriang also kicked a big boat that has been made. Canoe was drifting and falling 
headlong, then became a mountain called Tangkuban Perahu. 
 
  THE LEGEND OF SI PAHIT LIDAH 
            Once upon a time in Sumidang, South Sumatra there was a prince 
named Serunting. He had a wife named Sitti and brother in law named Aria 
Tebing. There was problem between Aria Tebing & Serunting, it started when 
they had field and divided into two. They put a single wood between their 
fields, so that there was no disagreement in one day. After a few day, in wood 
divider growed fungus. There was no special thing for the fungus fronted to 
Serunting’s field, but the fungus which fronted to Aria Tebing’s field was gold 
fungus. Serunting was jealous about it. At the next day, Serunting visited to 
Aria Tebing.  
“Hey, Aria Tebing! What did you do with my fungus?” asked Serunting angrily 
 
“What do you mean? I don’t know anything about your fungus” answer Aria 
Tebing confusely 
“Don’t lie to me! You deceive to me!”  
“I’m sorry, but I’m still confuse with your accusation” 
“Aria Tebing don’t talk too much! If you are a brave man, let’s fight!” challenge 
Serunting  
 “It’s okay, I take your challenge but give me time for 2 days” asked Aria 
Tebing 
“Hahahaha, it’s okay. Moreover, prepared yourself to fight off me” answer 
Serunting arrogant way 
            One day before fighting, he got an idea by asking about Serunting’s 
weakness to his sister. But, his sister didn’t give him any information about it. 
She didn’t want to abuse her husband. Because Aria Tebing had strong 
determination, he persuaded his sister. Finally, his sister gave information 
about it. The secret of Serunting’s power was in grass that vibrate although 
blown by the air, if you stab with spear, his supernatural power would be lost. 
Aria Tebing was so very happy knew about it.  
At the day, they started their fight. When it had just began, Aria Tebing 
was push by Serunting. It showed that Serunting was very strong. But Aria 
Tebing didn’t fell worried because he knew Serunting’s weakness. After the 
end of fighting, Seruting was seriously injured. He knew that his wife abuse 
him . Then he left his village and went to Siguntang Mountain to live as an 
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ascetic. There Sang Hyang Mahameru offered to give supernatural power to 
him but Serunting must live as an ascetic until his body covered by bamboo 
leave. Without any thinking he agreed. He started with full concentration. For a 
long time his body covered by bamboo leave.  
“Hi young people, I want to give supernatural power. Everything you said will 
changed to be a curse” said Sang Hyang Mahameru 
            Finally Serunting went home happily. In the journey, he tried his 
supernatural power to everything around him.  
“Be a rock , cane tree!”said Serunting, soon it changed immediately. Because 
of his supernatural power, Serunting was named as “SI PAHIT LIDAH”. Since 
it, Serunting would like to be kind with everyone. 
 
 
F. Metode Pembelajaran 
     Metode pembelajaran: Cooperative Learning 
     Teknik Pembelajaran : jigsaw 
G. Langkah-langkah Pembelajaran 
 Pertemuan ke- 1 
Kegiatan Kegiatan Pembelajaran Waktu 
Kegiatan 
Awal 
 Salam 
 Berdo’a untuk memulai kegiatan belajar 
 Menanyakan kabar, absensi kehadiran 
siswa dan motivasi. 
 Memyampaikan tujuan pembelajaran 
apersepsi terkait materi yang akan 
dipelajari. 
15 menit 
Kegitan Inti 
 
Eksplorasi 
 
 
 
  Siswa mengerjakan soal pre-test yaitu 
membuat teks narrative 
 Guru menjelaskan materi narrative text. 
Terkait dengan kosa kata dan cirri-ciri 
teks. 
 Guru melibatkan peserta didik untuk 
50 menit 
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Elaborasi 
 
 
 
Konfirmasi 
berdiskusi atau memberikan pertanyaan 
terkait dengan narrative text. 
 Siswa membentuk kelompok dan 
berdiskusi tentang teks narrative. 
 Siswa mempresentasikan hasil diskusi. 
 Guru memberikan umpan balik. 
Kegiatan 
Akhir 
 Guru menanyakan siswa dalam kegiatan 
Belajar Mengajar (KBM). 
 Memberikan motivasi kepada siswa untuk 
menjadi anak yang aktif dan respect. 
 Menutup KBM dengan salam. 
15 menit 
 
Pertemuan ke- 2 
Kegiatan Kegiatan Pembelajaran Waktu 
Kegiatan 
Awal 
 Salam 
 Berdo’a untuk memulai kegiatan belajar 
 Menanyakan kabar, absensi kehadiran 
siswa dan motivasi. 
 Memyampaikan tujuan pembelajaran 
apersepsi terkait materi yang akan 
dipelajari. 
 Review materi sebelumnya. 
15 menit 
Kegitan Inti 
Eksplorasi 
 
 
 
Elaborasi 
 
 
 
 
 Siswa memperhatikan guru menjelaskan 
materi yang terkait dengan narrative text 
dengan seksama. 
 Siswa menyebutkan adjective, tenses dan 
rumusnya(language features)  dalam text. 
 Guru meminta siswa untuk membuat 
kelompok dengan cara berhitung dan 
berdiskusi tentang narrative text. 
 Setiap kelompok memperoleh tema, 1 
lembar kerja dan 1 alat tulis dari guru. 
15 menit 
 
 
 
 
25 menit 
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Konfirmasi 
 
 Kemudian setiap kelompok membetuk 
teks narrative berdasarkan gambar. 
 Setiap kelompok mempresentasikan 
lembarkerjanya di depan kelas dan 
kelompok lain memperhatikan serta 
mamberikan pendapatnya jika ada 
kesalahan. 
 Guru bertanya kembali kepada siswa 
tentang kesulitan dalam pembelajaran. 
 Guru bersama siswa menyimpulkan materi 
pembelajaran. 
 
 
15 menit 
Kegiatan 
Akhir 
 Guru memberikan tugas pada siswa agar 
mempelajari kembali teks narrative. 
 Guru menutup pembelajaran dengan 
bacaan hamdalah dan salam 
10 menit 
 
Pertemuan ke- 3 
Kegiatan Kegiatan Pembelajaran Waktu 
Kegiatan awal  Guru memberi salam dan siswa merespon 
 Guru dan siswa berdo’a. 
 Guru mengecek kehadiran , kerapihan dan 
kedisiplinan siswa. 
 Guru memberi motivasi kepada siswa. 
15 menit 
Kegiatan Inti 
Eksplorasi 
 
 
 
 
Elaborasi 
 
 Guru menanyakan kembali materi 
pertemuan terakhir dan siswa merespon. 
 Siswa melakukan kegitan apersepsi terkait 
dengan materi yang akan dipelajari. 
 Siswa menalar tentang hal-hal yang terkait 
dengan narrative text. 
 Guru meminta siwa untuk bergabung 
dengan kelompoknya seperti minggu 
55 menit 
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Konfirmasi 
kemarin. 
 Setiap kelompok memperoleh tema, 1 
lembar kerja dan 1 alat tulis dari guru. 
 Kemudian setiap kelompok membetuk 
teks narrative berdasarkan noun, adjective 
maupun phrase yang telah di tulis dalam 
lembar kerja sebelumnya. 
 Setiap kelompok mempresentasikan hasil 
diskusi kedepan kelas. 
 Kelomok lain memperhatikan apakah ada 
kesalahan atau tidak. 
Kegiatan 
Akhir 
 
 Bersama siswa, guru menyimpulkan 
materi. 
 Guru menyampaikan materi yang akan 
dipelajari selanjutnya. 
 Guru dan siswa menutup pelajaran dengan 
bacaan hamdalah dan salam 
10 menit 
 
H. Sumber/ Media Pembelajaran 
1. Sumber : English on Sky 2, Practice Your English Competence 2. 
2. Media : Lembar Kerja, Power Point, Video, scrambled picture. 
3. Alat : LCD, Laptop. 
I.  Evaluasi 
1. Pertemuan ke- 1 
   Once, a fisherman named Batara Guru Sahala lived in the Batak Land. One day, he caught a 
fish. He was surprised to find that the fish could talk. It begged Sahala to set it free. He did 
accordingly. 
 
As soon as the fish was free, it changed into a woman. She was so beautiful that Sahala fell in 
love at once. He asked her to marry him. The woman agreed to marry Sahala. However, she 
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told him that he must never let out the secret that she was once a fish. Sahala promised that he 
would not tell anyone about it. 
 
They were happily married and had two daughters. Every morning Sahala went out fishing. 
One day, his daughters brought him his lunch. However, instead of bringing the food to their 
father, the two girls ate it. When Sahala knew what they had done with the meal, he got very 
angry. He shouted at them saying, "You behaved exactly like the daughters of the fish!” 
 
They did not know what their father meant. They went home and asked their mother about it. 
Their mother was very upset. Although Sahala apologized to her, she would not forgive him 
for breaking his promise. 
 
Then the earth began to shake, and the volcano started to erupt. The earth cracked and formed 
a big hole. It is said that the hole became the Toba Lake. 
1.      What was Batara Guru Sahala? 
A. A sailor. 
B. A tailor. 
C. A farmer. 
D. A fisherman. 
 
2.      What is the story about? 
A. How the volcano erupted. 
B. How a fisherman caught a fish. 
C. How the lake Toba was created. 
D. How the fish changed into a beautiful girl. 
 
3.      From the text we can learn that .... 
A. Never keep a secret 
B. Don't break your promise 
C. Never angry to your children 
D. Don't eat your father's lunch 
 
2. Pertemuan ke- 2 
Please, make a narrative text ! 
Danau Toba 
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3. Pertemuan ke- 3 
Please, make a narratie text of Malin Kundang with your group!  
 
 
J.  Penilaian 
NO Aspect of Writing Score 
1. Content 5 
2. Organization 5 
3. Vocabulary 5 
4. Grammar 5 
5. Mechanics 5 
 Total 25  
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     Total = 25 x 4= 100  
  
Sragen, 17
 
May 2016 
 
Mengetahui, 
   Guru Pamong                             Guru Praktikan 
 
 
      Sutarto S.Pd.               Ria yunita 
             
         Kepala Sekolah 
 
 
                Sutopo S.Pd., 
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FIELD NOTE CYCLE I 
Meeting : 1 
Date  : Monday, 9
th 
May 2016 
Time  : 07.00- 08.00 
Place  : Classroom 
The first meeting was held on Monday, 9
th 
May 2016 at 07.00 AM - 08. 40 
AM in the eighth A class of SMP PGRI 2 Karangmalang Sragen. The lesson was 
started at 07. 00 AM. The English was begun. The researcher and Mr. Sutarto 
S.Pd. came into the eighth a class. Mr. Sutarto S.Pd. was as an observer. He was 
sitting at the backside of the class. Teaching and learning process was conducted 
by the researcher and the observer, Mr. Sutarto S.Pd. in that day, all of the 
students of class eighth A were present. The researcher started the class by 
greeting the students, guiding praying, checking attendance, and giving 
motivation. 
First, the observer, Mr. Sutarto S.Pd., introduced the researcher. Then the 
researcher did introduction with the students. After knowing each other, the 
researcher explained what the purpose of her teaching in their class. the researcher 
would replace their English teacher for some meetings. The researcher also 
explained about the material that would be studied and the scrambled picture 
media. Beside that the researcher also cooperative method. The students would 
divided into group and worked together to make a narrative text based on the 
scrambled picture. Each group has only one answer sheet.After that, the 
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researcher explained about narrative text. It consisted of generic structure, 
language feature, and social function of descriptive text. The researcher explained 
it by using power point. The researcher did the pre test to the students to know the 
writing ability of the students. 
After explaining narrative text, the researcher asked to the students whether 
there was any material that the students did not understand. The students answered 
that they understood. Before the researcher closed the meeting, the researcher and 
the students concluded and reviewed the materials on that day. The bell rang at 
08. 20 and the researcher gave motivation to the students. Then the researcher 
gave task to the students to study more about narrative text. The researcher closed 
the meeting by saying hamdalah and salam. 
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FIELD NOTE CYCLE I 
Meeting : 2 
Date  : Tuesday, 10
th 
May 2016 
Time  : 07.00- 08.20 
Place  : Classroom 
Second meeting was held on Tuesday, 10
th 
May 2016. The researcher and 
the collaborator came to class eighth A class at 07.00 a.m. Then the researcher 
opened the meeting by praying together, greeting, and checking students’ 
attendance. On that day, all of the students were present. 
First, the researcher and the students reviewed the materials in first 
meeting about narrative text. Then the researcher gave example about language 
feature especially simple past tense and adjective order. For checking the students 
understanding, the researcher asked the students to do the task by writing the 
answer in the black board one by one. After that, the researcher told the students 
about scrambled picture including the procedure to use scrambled picture. Then 
the researcher asked the students to make groups by counting the students until six 
one by one from left corner to right corner. There were six groups. The groups of 
the students should do the worksheet about narrative text. 
After knowing their groups, the researcher ordered the students to gather 
with their group directly. Some of the members of the group were shy to join 
together. But, after they got explanation from the researcher that they must be 
supportive the students want to join to the group. Then, the researcher gave 
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worksheet to the groups. The groups must make a narrative text about their 
classroom by using scrambled picture. The groups started to do their worksheet 
together. There were noisy during the discussion. During the discussion, the 
researcher observed every group to know the problem faced by the students. Most 
of the group didn’t know the meaning of the word in English and low in 
grammatical. The researcher also found that there were students that shy to other 
students in their own groups. The time was up. Every group presented in front of 
the class and other groups paid attention. The teacher and the students discussed 
about their answers whether it was correct or false. The researcher also explained 
to the students that they were not necessary to be shy to their group. The bell rang 
in the middle of discussion; it indicated that the time was ended. The researcher 
ended the meeting by greeting. 
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FIELD NOTE CYCLE I 
Meeting : 3 
Date  : Wednesday, 16
th 
May 2016 
Time  : 07.00- 08.20 
Place  : Classroom 
The third meeting was held on Wednesday, 16
th 
May 2016, at 07.00-
08.20. The researcher and the collaborator, Mr. Sutarto S.pd. entered the eighth A 
class. The researcher opened the meeting by praying together. After that the 
researcher checked students’ attendance and gave motivation. All of the students 
were present. 
In that day, the students asked to assemble with their group. Today, the 
researcher gave post-test. The researcher gave worksheet. It contained the 
scrambled picture of Malin kundang that should be discussed by students in the 
group. During the discussion, the researcher observed every group. 
After the discussion, the researcher gave chance to the group to present 
their task. The researcher chose the group randomly. After the present was done, 
there were problems about grammar, conjunction and punctuation. Then, the 
researcher explained them once more. 
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FIELD NOTE CYCLE II 
Meeting : 1 
Date  : Tuesday, 17
th 
May 2016 
Time  : 07.00- 08.20 
Place  : Classroom 
First meeting was held on Tuesday, 17
th 
May 2016. The researcher and the 
collaborator came to class eighth A class at 07.00 a.m. Then the researcher opened 
the meeting by praying together, greeting, and checking students’ attendance. On 
that day, all of the students were present. 
First, the researcher and the students reviewed the materials from the 
previous meeting about narrative text. Then the researcher gave example of 
narrative text. The researcher explained about language feature. For checking the 
students understanding, the researcher asked the students to do the task by writing 
the answer in the black board one by one. After that, the researcher told the 
students about scrambled picture including the procedure to use scrambled 
picture. Then the researcher asked the students to gather in their group. There 
were five groups. The groups of the students should do the worksheet about 
narrative text. The researcher asked the students to make a narrative text based on 
the scrambled picture that the researcher gave. 
The groups started to do their worksheet together. There were noisy during 
the discussion. The researcher warned the students to lessen the noise. During the 
discussion, the researcher observed every group to know the problem faced by the 
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students. The time was up. Every group presented in front of the class and other 
groups paid attention. The teacher and the students discussed about their answers 
whether it was correct or false. The bell rang in the middle of discussion; it 
indicated that the time was ended. The researcher ended the meeting by greeting. 
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FIELD NOTE CYCLE II 
Meeting : 2 
Date  : Tuesday, 17
th 
May 2016 
Time  : 07.00- 08.20 
Place  : Classroom 
Second meeting was held on Monday, 24
th 
May 2016. The researcher and 
the collaborator came to class eighth A class at 07.00 AM. Then the researcher 
opened the meeting by praying together, greeting, and checking students’ 
attendance. On that day, all of the students were present. First, the researcher and 
the students reviewed the materials from the previous meeting about narrative 
text. Then the researcher gave example of narrative text and also gave scramble 
picture based on the narrative text given.  
After that, the researcher told the students about scrambled picture 
including the procedure to use scrambled picture. Then the researcher asked the 
students to gather in their group. There were five groups. The groups of the 
students should do the worksheet about narrative text. The researcher asked the 
students to make a narrative text based on the scrambled picture that the 
researcher gave. The students arranged the picture in order first then after that 
they started to write the text carefully. 
There were noisy during the discussion however the class condition was 
more conducive. During the discussion, the researcher observed every group to 
know the problem faced by the students.  
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The time was up. Every group presented in front of the class and other groups 
paid attention. The teacher and the students discussed about their answers whether 
it was correct or false. The researcher ended the meeting by greeting. 
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FIELD NOTE CYCLE II 
Meeting : 3 
Date  : Tuesday, 25
th 
May 2016 
Time  : 07.00- 08.20 
Place  : Classroom 
Third meeting was held on Tuesday, 25
th 
May 2016. The researcher and 
the collaborator came to class eighth A class at 07.00 AM. Then the researcher 
opened the meeting by praying together, greeting, and checking students’ 
attendance. All of the students were present. The researcher started the lesson by 
praying together and gave motivation. 
Then the researcher asked the students to gather with their group. Today, 
the researcher gave post-test 2. There were five groups. The groups of the students 
should do the worksheet about narrative text. The researcher gave students 
worksheet to write the story about Danau Toba. During the discussion process, the 
researcher observed every group. The researcher asked the students to make a 
narrative text based on the scrambled picture that the researcher gave. The 
students arranged the picture in order first then after that they started to write the 
text carefully. 
The time was up. The researcher ended the meeting by greeting. Besides 
that, the researcher reminded the students to always study hard and respect to 
others. 
